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This report is NOT a definitive cuide to Faith and Re-
lNTRODU CTI UN ligions and the dialozue between them: nor is it an aca-
demie text on the subject. It is also NOT a comprehensive

A ) toolkjt [or trainers. but rather it is a starting point [or
N TH n \ KS aiding and promoting learning on Faith. Religion and Dia-
D - lozue, The coments are deawn [rom many sources and,

where possible the references are given, bur most of the
Report is based on the words, ideas and experience of
around Go participants and trainers at two training events
held in Europe in 2007. The proceedings of those events
are deseribed in the pages below.

As Rapportear it has been a great pleasure and a wonder[ul
learning opportunity to have been part of these SALTO
training courses. and | am indebted to all those involved
[or allowine me (o listen in on their discussions amd pres-
entations Many thank s to all participants for your energies
that resulted in such a rich outpui and to the organisers,
SALTO Culrural Diversity. Euromed and Eastern Europe
& Caucasus as well as Turkish and British National Agen-
cies of the Youth in Action Programme. To the raining
teams that teased out this knowledge and experience, let
me also say thank s and congratulations!

A [ull list of all who contributed can be [ound in the last

section of the report.

Simon Forvester,

Ankara, Turkey, December 2007
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I. How to use this Report

This report is aimed at Youth Workers. Trainers. Youth

- Leaders and anyone else with an active interest in issues
THE B HSI[:S — related to Youth. [aith and inter-religious dialogue. It can
be used ina variety of way=

' £h A A : : _ : i

FnI T H R E L IGI ON T contribute to briefing papers or newsletter articles,
y 19, posters and other awareness-raising media

A e : * To inspire and inform on the design of training activi-
y DINLOGUE e
D T help develop mraining materials and toals [or raining
* As a reference document if vou are producing a

project proposal
* o stimulate debate. discussion and dialogue

-

Tir raise questions and offer some solutions
* For sel[-development [or those new to the topics
As inspiration to encoursge engagement in the tricky

subjeer of faith. religion. and dislogue

50, [eel [ree to read through all of the text, or just go to
those sections that appear to meet your needs. Copy any
parts that may be of use to you. but please give credit to

those that produced the report,

Enjoy!

2 Informarion about the SALTO RCs

This Report. and the training activities it is based on has
been made possible through the SALTO Resource Centres
on Culwral Diversity. EuroMed. and Eastern Europe and
Caucasus SALTOYOUTH stands for “Support for Advanced
Learning and Training Opportunities” within the Europe-
an Youth in Action (YiA) programme. It is a network of
8 Resource Centres working on European priority areas
within the youth [ield. It provides youth work and training
resources and organises training and contact-makjng activ-
ities to support organisations and National Agencies within
the [rame of the European Commission’s YiA programme
amd beyond,

SALTOYOUTH's history started in 2000 when it was

founded as part of the European Commission’s Training
Errategy within the YOUTH programme. It works in syn-

(fg{}
a‘iy

ergy and complimentarity with many other partners in the
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[ield, and is always lookjng [or possible new collaborarions
Thus, if you would like to know more and 1o access the
various resources on offer through SALTO. please refer 1o
the contact details at the end of the Report.

Snadows

2, Background to the Training on Faith, Reli-
gion & Dialogue - different approaches

The recent history of Europe and its neichbours has
witnessed a power[ul mixing of a range of cultures. re-
licions and ideologies. The ravaces of the Second Workd
War, the dismantling of the Sovier Union. the growth
of the European Union. and the horrors of g/11. have
presented youth and their communities with complex
challenees of kpowing how o e tolerant and how o
value and promote diversity, To makg a contribution to-
wards [ulfilling the challenge, the Council of Europe
and European Parliament have, and are. advocating [or
chanee,

SAll different. All equal™ is the call of the Council of Eu-
rope [or Diversity, Human Rights and Participation. It is a
campaign that began 10 years ago. and that has has seen
renewal as a European Youth Campaign in 20006-2007.

The basic purpose is to reinforce the [icht amainst racism,
anti-Semitism. Xenophobia and Intolerance.
The European Year of Interculiural Dialogue 2008 will be

dedicated 1o contributing to particular commitments of the

THE EUROPEAN YEAR OF INTERCULTURM
DINLOGUE 2008

Specific objectives include:

* Raise the profile and increase the coherence of all
Community programmes contributing to interculiural
dialogue

¥ Highlight the contributions of different eultures

* Contribute to innovation in promoting intercultural
dialogue. particularly among voung people.

Three types of action

* Information campaigns and research

* Grants [or actions on a Community scale

' Co-financing of actions on a national scale

EU. namely those related to solidarity. social justice, and
J.;n-att'r t‘l’]lll‘.‘i-it}]’l. |l is |fo11-1.'|!:'¢] |!|g;!|! l.]'lt' 1!"l*:lr wi“ I:Ir‘l:jll'!l:j[('

intercultural dialogue particularly among young people.

From these wider scale initiatives, the SALTO Resource
Centres have run a number of activities 1o work, with
Youth on issues connected o Diversity and Intercultural
Dialogue. The SALTO EuroMed RC. [or example. has run
thematic courses based on the main priorities of its YOUTH
and YiA programmes role of women in society, anti-rac-
ism and anti-xenophobia. participation of civil society and
active citizenship, and the environment These courses
have included training on "Common Heritage = Common
Memory', ‘Education and Civilisation”, and "Peace Educa-
tion”. SALTO Eastern Europe and Caucasus, [or example,
had run a series of study visits o the region, where youth
workers could discover and taste the cultural and religious
diversity of the eastern neighbours of European Union

SALTO also has produced a number of resources and
texis to support actions and learning on these topics The
SALTO Culwral Diversity RC. for example, has book]ets
cn ‘Cultural Diversity in Europe” and another on ‘Peer Ed-
ucation in Cultural Diversity Projects’. And Salto EuroMed
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Course Objectives:

* The Training was designed 1o help participants

* Be more conscious about ithe influence [aith has on identily

* Identify and overcome challenges [ difficules / barriers 1o dis-
logue

* Enhanee mediation skills and rechinigues

' Bener urelerstaned the impact of [aith on communication + dia-
losguie

* Share cxperience of case studies + best practices

* Increase kpowledge on theories and concepts

* T tukge iniiative and learn new approosches in bandling setivities

with diverse groups

Approach:

P‘I"l'ﬂ-'i‘ll‘ ] ?ﬂfl' ﬂlﬂl ilq‘“’l’lllﬂl ﬂlll’i‘l‘!i“rﬂl l.'l'l"l'lI rorkneni iﬂ W!'I:.K'EI l“‘
tieipants can [irst explore and understand their own personal identiey.
ae shaped by [aith and eeligion Then oo see how these identities may
constrin or promete distogue, and by lookjng wiler ar a ramge of
public spaces. get some hands-on experience of secing and using wels
that may support dialogue inthe vouth sector.

The emphasiz of this rraining (= the role thar the individual plavs n
Taith & dialogue’, and how youth workers may relate o thar robe.

hey Session Topics:

* Influence of [aith an kdentity

* Unelerstond ing communication” & d falogoe

* Dpaet of [aith on dialogue

* Framework s for and best practices in dialogue
* *Bombs & Bullers' site visiis in N reland

* Mediation and conflicr resolurion

Who Designed & Delivered che Traiming:

The irainineg was coordinated by Susie Green fof the SALTO Coliural
Diversity RC), with a training team of Barbara Bello (Taly), Behrooz
Mustwmecl-Afshari (Germany), and Julia Koseewska (Polind ) with o
littke help from researcher Hanne Kleivemas (Germany ), Locally ihe
logpstics and siie visis were oreanised by Bernice Sweeney of the Yourh
Council for Northern lreland

Participants;
Came [rom 12 different countries seross the Member States: These
wire 18 in moal
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INTER-RELIGIOUS DIALOGUE. & DAYS,
OCTOBER 2007, ISTANBUL, TURKEY

Course ﬂ]ljcﬂi.vr.t

This Training was aimed at supporting

* Participants 1o share [ reflect about their own expericnces
kpowdedee in the field of inter-religious dialogue

* Dissemination of the principles of inter-religious dialogue using
different means

' Idenaifieation of commaon elements in relation with the other reli-
ghons that help participants buile common understand i mg

* Participants in imeproving their competence in the [iekd of inter-
religious dinlogue

! The allocation of space for participants o divelop project ideis in
thie [leld of inter-relizious dislogue

* The development of specific methods + ools [or beiter conp-
erution

Approach:

Support participants in a proces of peer-learnine and sharing so that a
general picture is bulle op, Blustrarineg ihe diversity of religions beliefs
and practices in the regions. providing explanation of the Faiths, aml
ulentifying what tensions may exist between them The Training loca-
tion of lsanbul, with s rich hisory of inter-religlons and tming dur-
ing Kamadan, are important learning mols in this process. Finally par-
ticipants explore what conditions and approaches might be required
o support a dialogue o mitigate the rensionz

This approach is clearly [ocussed on exploring and understanding the
historical and contexiual issues of inter-celigiows dinlogue

hey Session Topics:

* Rnowledee abour religion

* Reality of religious beliefs and practices in participants” countries
* Religion and Inter-Religious Dialogoe (TRDY in Torkey

* Definitions & development of IRD

* IRD and youth work,

Who Designed & Delivered ihe Training:

Ry Abou Habiby { Lebanon) bed o trainimg team of Chiristin Voigt (Ger-
manyh, Emin Amrullayey (Azerbaijany, amd Marta Piszezek ( Poland ).
With local loglstical suppart [rom Tieha Cansall (Turkey) and lhra-
him Demired from the Turkish Natjonal Agency, Managemwnn & inputs
alsor came [rom Bernard Abrignani of SALTO EuroMed RC and Toonas
Szopa of SALTO EECA

Farticipants:
M total of 28 participated, reprosaenting 24 countries [rom various Med-
iserranean. Caueasian and European regions
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RC provides its Edocational reports collection (All these
are referenced at the end of this Report. but i you need a
guick_link_go to hitpy/wwwsalio-youthner)

Thus. [or this year. a natural progression [or SALTO Re-
source Centres has been to explore the themes of Faith,
Religion and Dialogue. To do this three of the Centres
teamed up o develop and deliver two Training Courses
The Culiural Diversity RC produced a course on “Faith &
Dialogue’, and the EuroMed and Eastern Europe & Cauca-
sus RCs delivered a ‘Inter-Religious Dialogue” training The
first event was run over i days in April 2007 in Belfas,
Northern Ireland. and the second. also of 6 days. in Istan-
bul. Turkey. in October 2007, Interestingly the two Train-
ing Courses although linked by theme. were developed
through different approaches These different approaches
and the contents of the trainings are summarised in the

hoxes below,

4. Introducineg the « oncepts What do
we mean by ‘religion . “faith’_ “identiry

and “dialor ue™

Across both Training Courses there were attempts in the
first couple of days 10 explore and define the key con-
cepts These also included exercises whereby the partici-
pants could share their own personal interpretations and
the training teams were able 1o introduce definitions and
perspectives [rom a range of theologians, lexicographers,
thinkers and writers. Some of the outpurs of these initial
parts of the courses are collected below.

Understanding ‘Faith” & "Religion’

A quick, glance ﬂlrmJL;h the online "Wikipedia®™ (hipy/
enw ikjpedinore) [or the word “faith® shows a definition
that reads

“Faith is a belief. trust, or confidence. not necessarily based
on logic, facts. reason. or empirical data. but based funda-
mentally on volition often associated with a transpersonal
relationship with God. a higher power, a person, elements
of nature, and/or a perception of the human race as a
whole. Faith can be placed in a person, inanimate object.

IN THE SALTO ONLINE TOOLBOX
FOR TRAINERS: FAITH BIOGRAPHIES

Title
Faith/Religious Biography

Aim (whar [or?)

* i et vo kpow each other;

* T ralse swareness on each others religious Talth environmen:
* Ty understand that each person has their own “history™

Group (whom [or?)
Participants who want to kpow more ahout each others faith back:
rnl

Material needed

* Palaresiel eamers 1o make pietures of each participant Gff net il
able pax will draw a symbal which characterise the interview
prarner.}

* Pens coloured pens

* il

Duratien
. 30 minates

Description

L The participants will work. in pairs They receive clear instruc:
tions that they have to interview each other and write the answers
of the other on the [orm they will receive. (10 minutes per inter-
View partner .

2 After the participants are ready = Each Interviewsr presents the
partner by making a short summany aof the inferview.

I The interviews are will be stickon the wall oll the end of the
traini e =0 everybody can read then

www.salto-youthnen [ind-s-1ool ‘7yo4.himl

()

13
(.

I —
Antandgling eur web of faith identities, Belfast, April 2007
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state of af[airs, proposition or body of propositions such as
a religious creed.”

On Day 1 of the TC in Belfast, participants began to describe
their own personal understanding of ‘faith’ by compilirg
Faith Biographies in pairs This was a simple and productive
exercise whereby participants interviewed each other. askjre
‘what 3 words describe your faith? Whar were the key Taith’
experiences in your childhood. teens, 208 208 and now? How
would you complete the sentence ~1 believe that.”

With the Faith Biographies pinned up on the walls, pa-
ticipants next attempted a collective exercise o produce
a Dictionary of Faith. This was to be an A to Z of words
and expressions that participants associated with the con-
cept of ‘Taith”. Small groups tackled different parts of the
alphabet and a plenary session then brought all the parts
together, Some parts of the A to Z came out predictably - G
was [or God. Glory and Guide. H for Hope. Holy. and Heart
- whereas [or some letters participants threw up some inte=-
esting associations = E was [or Equality, N for Nature, O for
Opportunity, and 5 [or Saoirse (meaning Jreedom” in Irish)
and Tuomiokorkke under T (the Finnish word [or “cathe-
dral’). And i your wondering. Z was [or Zeus and X was [or
~erm. we'll have 1o think_a bit more about thar one’!

On the second day of the TC in Istanbul the 28 participanis
shared their personal interpretations of [aith and religious
belie[ through presentations of symbols and artefacts A
Symbol of My Faith or Religion This exercise in sharirg

D10 YOU KNOW...

Tashewh i< in lslam, the rinual process of glorifying or praising Alleh
(God ) or Mubhammad. The word literally means. as a verh, (o travel
swiltly™ amd @s a noun duties” or occupation™. with the implied
meaning in this contest being 10 carry oul dutivs assiged by Alleh
swiftly and expeditiously™ 1t is one of the many means of remembranee
of Allah. Usually it invelves reciting Islanide mantra chorifving Allah and
Muhsmmad, of which there are vardous combinations and varieties
These are often done with prayer beads Usually the recitations mamber
G0 or 33 0 being the number of names for Allab in (slam - ez The
Muzst Kinel, The Most Merciful, eve — and 33 being a number thar easily
divides into g which is very similar to a rosary or worry beads. Such
beads ure also known as o Tasbech

An example of Tasheeh would be 1o say Allabi Akbar™ (Gaod is Grear)
A3 time o say Albamdulillah®™ (Praise Be To Allah} 33 Gimes and 1o
soy Subhanallah™ (Glory Be To Allah) 33 times. then tw [inish saying
sl Il ihabil Alah™ € ihoere is v el bt Allah ) this makgs the g, 100,
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various understandines of whar “religion’ micht be and how
it might manifest itself, was a powerful compliment to look-
ing at religion as an institution (which is covered in later
paragraphs below).

The symbolic representations of faith and religion were
often universal. but all had a personal dimension 1o them.
Some were obvious in their symbolism, and others more
abstract. The list included: Lithuanian Christ [igure. Candles,
Grandmother’s beads, Climbers safety belt, Painted egg,
Stethoscope, The 10 Command ments, Crescent Moon, Tas-
beeh beads, Prayer mar, Earth from garden at home, Cross,
Angel seulpture. Extracts [rom Koran a Wooden [ish.

In explaining their symbols or representations of their
[aith ar religion, the participants in the Istanbul TC dem-
onstrated how necessary it is to have an understanding of
‘religion’ as a broad, sccommodating concept. Some com-
mented that they were not inclined to be religious and had
o particular religious [aith. Others declared atachments
to institutionalised religions Not surprisingly. therefore,
their comments came [rom many perspectives

Religion as the keeper of norms and values

“For me. religion is morality, and it can come in many
forms ad colours™ (Symbol - a painted egg, with the
various colours representing all faiths and religions)
“Religion is a kind of code of conduet™

“Religion is “kpowledge' to me, as well as being about

spirituality” (Symbaol = small text with extracts [rom the
Roran)

“My Jewish upbringing showed me the importance of
a wood set of rules amd ethies™ (Symbaol = a Hanukjah
candle set)

“Religion is not only about the spiritual. it is a way of life”
Religion is about relationships and sharing
“Religion has many aspects. It is about the relationship

ketween Man and God, and Man and Man™ (Symbal - a
wooden [ish that divides into 12 parts)
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“Relirion is abour the holy contract between people and
God ™

“Religion is essentially about [eelings The highest [eelirg
is that of love and the object that best represents love s
the heart™ (But you ean’t see our hearts, so the best symbnl
is a doctor's stethoscope!)

“Religion is about sharing Which is why | always travel 1o
new places with a small packet of soil taken from my ga~-
den at home, so | can bury the soil in the new place”™

“Being connected with others and with the world is a rep-

resentation of my religion™

“During the act of prayer we all become equal™ {Symlmt
- @ prayer mat)

Religion is help and guidance in times of trouble.
and a way to be ‘cleansed’

“It's dif[icult to view religion objectively. as inside the in-
dividual the “subjective’ tends to overrule™ (Symbol - a
small statue of *Christ of Sorrow” and candle, which helps
me to become unburdened by roubles)

“Religion helps to govern me: to overcome all my internal
problems™

"1 grew up in circumstances that allowed me to "choose a
religion” and | chose not to have one. But sometimes | fes]
jealous of those that are religious as it seems 1w provide
some protection and security”™ (Hence my symbol being a
climbers safety karabinder)

“Cleansing mysel[ is important and very spiritual The cross
in a church symbaolises this process of cleansing”

In addition 1o the personal descriprions of what the con-
cept of religion means, the participants in Istanbul also
spent time working together to make up some institutional
components of an imaginary religion This exercise was
therefore both effective in team-building amongst the par-
ticipants, coming as it did on the afternoon of the first day
of the Training Course, as well as providing an enteriain-
ing method of highlighting cultural aspects of religions

and how relirious beliefs and pracrices may become insti-
tutionalised.

To [acilitate this ‘Making Up a New Religion® activity. the
participants were divided into 5 mixed small groups. and
each group assicned a task;

L Develop a song or hymn that celebrates the new
religion

Il Create a dance to represent the religion

[IL Decide on the customs [or greetings and other social
behaviour

I¥ Draft a ser of 10 command ments [or this new
religion

V. Provide a name and a symbol [or the religion

The [ive groups spent abour go minutes to develop their
task s and then to share the outputs in a plenary session
It's amazing how quickly rules and rituals can be cre-
ated when you have strong bonded groups! The groups
in the Training Course managed to give a song, an elabo-
rate dance, several ways in which we could greet each
other and show displeasure. 10 new Commandments,
and a democratically chosen name [or the new religion,
“Bosphirithum'!

The Concept of ‘ldentity

For the next part of the training journey in Belfast. the
trainers guided participants through an exploration of
“identity”. Of course this process had actually begun with
the production of the Faith Biographies, bur before un-
packjng identities [urther there was a brief input on what
might be understood by ‘identity’ and how it might be ana-
Iysed. How much more is there to our personal identities
than the data that appears on our 1D Cards? Do we have
a single or multiple identities? What can we learn about
taar part of our identity thar derides [rom our Taith™? How
much can a sociological. psychological or philosophical ap-

proach to the analysis inform us?

Mearly all discussions of identity development have begun
with the pioneering work_of Erik_Erik son and his [ormula-
tons of identity serve as a reference point [or many moedels

of student development. Erikson defined identity as _the
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Chart adapted from Erikson's 1959 fdentivy and the Life Cycle (Psychological Issues vol 1, #1)

ahility to experience one’s self as something that has con-
tinuity and sameness, and to act accordingly™. lronically,
it was Erik son himsel[ who cautioned against the overuse
and misuse of the concept of identity. and it seems that he
intended 1o describe the concept more than define it He is
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most famous [or his work_in refining and expanding Freud's
theary of stages Development, he says, [unctions by the
epigenetic principle. This principle says that we develop
through a predetermined unfolding of our personalities in
eizght stages Our progress through each stage is in part de-
termined by our success, or lack o success, in all the pre-
vious stazes. A little like the unfolding of a rose bud. each
petal opens up at a certain time, in a certain order. which
nature, through its genetics, has determined. || we inter{ere
in the natural order of development by pulling a petal for-
ward prematurely or out of order, we ruin the development

of the entire [lower.

Mo matter what theoretical [ramework_or tools [or analysis
might be used to uncover the make-up of identity, par-
tcipants on the course understood that some process of
‘uncovering’ must take place.

“When we loak_at this question [rom the perspective of
a Youth Worker it's useful to remember that identity is
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IN THE SALTO ONLINE TOOLBOX
FOR TRAINERS: MANDALA OF IDENTITY

Title
Maradala of Identity

Aim (what [or?)

Ton ofeer 1o participants a creativee tool o

* deconsiruct the idea of identiey as a monolith:

* reflect on different elements belonging to their own identity

* speend time [or inner self-reflection amd intimeey

Foput i relation their identityadentities and different roles played
in diaily life

* develop self-awareniss, sensitivencss amd empathy

Group (whom [or?)
The 1ol is desigred [or individual work and can be used both in small
wraiips and in Bloeer ones

Material needed
A3 volowred papers Goe for each participant ). many eoloured penei s
sCissors, e, mpe

urarion
[rom g oo th o

Deseription

Tontro, Thvee Manedaln of Tebentiny can bee used as an alternative o the gadi-
tional models of culture and identity (ecbers, cnion, etc). or as [urther
step in the deseripion of them. 1) You can stan providing partieipams
with a [lipchar presentation of different identity theeries and models,
in @ comparative way, cutlining limits and advantages of vach of tem.
For the Mandala | chose the ErikErik son's theory of personality. Even
i[ it is a bit mueh structured [or comemporary soeiety, it can be an i
teresting starting point [or a sel] reflection [t goes without sayiog that
also viher theories con be integrated and adapied. depending on the
participants’ group and aims. 2) Prepare a simple and uncoloured “Mao-
dali Model™ on o [lipehart, drawing in it 4 symimetric sections corrs
hll{ll‘llill‘; o @) mtion/ ree/ethnie srin, la} gender/sex. ) [ailh."n.'li-
wion/belief. d) —the fourth ean be open o participams” suggestion The
[our sections have a common core at the eenire of the Mandali Each
seetion can be sub-divided in smaller sections corresponding (o Erks-
soon's moslel of personality, 3) Ask the participants to prepare their own
Manadala of Identity, in a place they feel comfortalle, cuiside or inside
You can also prepare some candles and soft meditanon music. [t wou'd
be greal (o prepare participants with a short meditation exercise, for
example inviting them o elose their eyes aned go through their lije
wiving them some sugeestions (child hood. tovs. landscapes) g) The
participants complete individually their Mandala of Identity usine as
many remembering. connections. emstions. ete a5 they can (bandant
(i minures) 5) Debriefing Start this part reminding participams 1o
[eel [ree to share what they choose and to kyep seeret some pants they
are net ready 1o share, Participants share their Mandalas in pairs or in
!Iﬂﬂlkr Uroupe IFH.I l'?(l'l'll.lﬂn';r |I“."|'.|I- Pﬂllj‘lﬂ qml;ﬂll! [LE] 'l..'-ilch ulhtr.
Yo can ask_them to answer different questions such wx was it relaxing
to comphete the Mandala? Discovered something new? 6) Exibition: I
they are comforiable with the idea participants can hang their Mandalas

o the lmi:nhu_;_ rowm wall for all 1o see and diseuss

www saltovouth ned [ind-a-aool/ 707 homl

[ormed by a challenging process we all have an ongoing
“inner dialogue™, remarked one of the participants.

Tir help look_at this inner dialogue before linkjng to any
process of public dialogue, participants in Belfast spent
a large part of Day 2 creating very personal “Mandala of
Identity’; a concentric visual image capruring the signifi-
cant moments in the participants’ lives influencing the
shape of their gender idemtity. national identity. ethical
identity. and [aith identity. Mandala is a Sanskrit term = lir-
erally meaning ‘circle’ or “completion” - used to refer o
various objects It is of Hindu origin, but is also used in
other Dharmic religions, such as Buddhism. In practice,
mandala has become a generic term [or any plan, chart or
geometric patern that represents the cosmos metaphysi-
cally or symbaolically, a microcosm of the universe [rom the
kuman perspective,

What is Dialogue?

The trainers at the two TCs shared with participants

a number of commentaries trying to give ‘dialogue’ a



definition One of the most accessible approaches comes
from a document entitled "Mapping Dialogue’, produced
[rom a project implemented by the Pioneers of Change
Associates (with support from GTZ). in South Africa, in
April 2000,

“The most common dictionary definition of a dialogue is
simply as a conversation between two or more people. In
the [ield of dislogue practitioners. however. it is given a
much deeper and more distinet meaning David Bohm went
back_to the source of the word. deriving [rom the Greek,
root of “dia” which means “through™ and “logos™ which
is “the word” or "meaning”. and therefore saw dialogre
as meaning [lowing through us (There'll be more about
David Bohm in Section Two). Elements of this deeper un-
derstanding of the word include an emphasis on questions,
inquiry, co-creation. and listening. the uncovering of one’s
own assumptions and those of others, a suspension of juds-
ment and a collective search for ruth”

The Mapping Dialogue document goes on to suggest what
a dialogue is nast!
What a Malogue is Noo

“Advocacy - Advocacy is the act of pleading or arguirg
strongly in [avor of a certain cause, idea or policy.

Con[erence - A conference is a formal meeting [or con-
sultation or discussion,

Consultarion = In a consultation, a party with the power
to act consults another person or group for advice or in-

-~
| wonder how
these pieces
combine to
create a whole?
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put to a decision. The decision-maker generally retains the
power to take the advice or not.

Debate - A debate is a discussion usually [ocused around
two opposing sides, and held with the objective of one
side winning The winner is the one with the best articula-
tions, idess and arguments

Discussion - As opposed to dialogue. Bohm points out
that the root of the word discussion, “cuss™, is the same
as the root of “percussion” and “roncussion”, meaning to
break_apart. A discussion is generally a rational and analyti-
cal consideration of a topic in a group, breaking a topic
down into its constituent parts in order to understand it.

Negotiation — A negotiation is a discussion intended ro
produce an agreement. Different sides bring their interests
to the table and the negotiation has a transactional and
bargaining character to "

How Youth Workers View “Dialogue’

It makes sense to try to have a handle on the concept of
“dialogue’ as seen by academics, but perhaps more impor-
tantly is the understanding of the term in the eyes of prac-
trioners, And in particular, these engaged in youth work,
Thus, the participanis in the Training Course in Belfast
spent a whole morning looking first at what they con-
sidered o be dialorue, and secondly what mizht be the
constraints to dialogue. The plenary session on these task s
revealed some commaonly agreed differences between the
terms ‘discussion’ and “dialogue’. and participants’ com-
ments then illuminated on some possible characteristics
of "dialogue’.
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Let’s [irst look_ar the words thar the participants chose w
describe the differences between the terms:

Discussion Dialogue
Conversation Outcome

Debate Exchange of proposals
Argument Practice

Tool [or dialogue Purposeful

Process Maore official

Sharing individual Farmal

values & ideas

Way of communicating  Workjng rogether

Informal
Can lead to dialogue

Way [or commirment
Requires commitment

For the participants on the Course in Istanbul. there was
also diversity in how the term ‘dialogue” might be define:l.
When asked to chose one of 4 cards describing what di-
alogue might be, 7 chose the cord marked “discussion’. 1
chose "debate’, 2 chose “negotiation’, and 18 chose the card
that said 'l have my own understanding’!

Clearly this is a dif[icult term to pin down, and the partici-
pants in both Training Courses remarked how important it
was 1o spend time exploring the term with any individuals
or groups who may be gravitating towards ‘dialogue’.

When [ocussing on whar might be the characteristics of
‘dialogue’, participants drew upon their personal experi-
ences, which helped to make the concept more concrete
“There is no need [or dialogue to result in a compromisz,
but rather it is important that a mutwal understandirg
has been achieved. In a way this means agreeing the di-
[erence”

“The process of dialogue may itsel[ be an sutcome. | [ind
that this perspective is important to me in my work as |
can see how it helps young people on their own Sjourney”
inlife”

“For me | see a difference between what | do at the lo-
cal level as a loval government employee implementing
actions of an elected executive. and the dialogue thar is
maintained through the higher level polities™

“Certainly | do not see any need [or dialogue to have de-

[ined purpose. It is a process-oriented activity.”

“It is important o link, dislozoe w a process of chanee,
During the last 12 years in Northern Ireland the process of
dialogue has led o a proeess of change. For example, the
two communities are now sharing political power. How-
ever, although the dialogue has brought about change. it
is important 1o note that 2 individuals from the 2 com-
munities can still have a discussion where they exchange
opinions but do not change them”

“Dialogue is 3 meeting of different perspeetives, which
may lead to a new perspective, and possibly some acrion”

5 Kev religious and spiritual doctrines

Part of the approach of the Training Course on Inter-Reli-
gious Dialogue was to allow participants the time and space.

DID YOU KNOW..

Relighous studies s the academic [leld of mulid-disciplinary, secular
stuly of religiows eliefs, behaviors, and institutions [t deseribess, com-
pares. interprets, and explains religion, emphasizing systematie. bis-
torically-lised. and cross-culiural perspectives

While a theologian studies supernatural opics. such as God. salvation
and the afterdife. scholars of religion swdy homan behayiors and be-
liefs Ir irears prayers. seriprures. religious iconography, church hierar-
ehies, and persanal beliefs as social phenomena influenced by histori-
cal forces Tt draws upon multiple disciplines and their methodologies
inchuding anthropolowy, seciology, paychology, philosophy, and history
of religion In fis carly years it was kiown o Comparative Heligion or
the Seience of Religion and. in the USA there are those who today also
ko the [feld as the History of Rellgion Gessociared with methodolosi-
catl graditions tracend to the University of Chicego in geoeral, aml in par-
ticular Mireea Eliade, from the Lite 19505 through o the late ig8os)
Western philosophy of religion. as the basic ancestor of modern re-
liions studies, s differentiated [rom the many Esstern philosophical
traditions by generally being written rom a third party pérspestive
The scholar need noe be a believer, Theoloey stonds in conirast to
the philosophy of religion aml religious siudies in thar, generally, the
scholar is [irst and [oremost a believer employing both logic and sorip-
ture a5 evidence Ar least one theologian has noted that one can siudy
and analyze a symphony (0 understamd it in great detail, but it is the

|'ntmirg thiat is ﬂf greatest smofcance.

There i< some amount of overlap betwesn subcategories of relighons
stulies and the discipline itsel[l Religious studics seeks to study reli-
gious phenomena a= a whobe, rmther than be lmited 1w the approaches

of its subcategories

Extracted [rom a paper by Hovhannes Hovhannisyan a particiant in
the TRDTC i Istanbul

s e e e e



IN THE SALTO ONLINE TOOLBOX FOR TRAIN-
ERS: RELICIOUS KNOWLEDGE TRIVIAL PURSUIT

Title
etizious Knowbedee Trival Pursain

Adm (what Jor?)

Toy offeer parricipams a [un way 1

- te=t their kpowledge of the world's main religions

- identiy gaps in their religious knowledge

= encourage peer-learning on [acts from religious studics
= contritrute 10 weam-buikding

Group (whom [or?)
The 1wl is designed [or smoll groups o play as teams sgainst each
other

Marerial nesded

A Lo mat showing an sdapted Trivial Porsuit Board = ihe colosred
speces are matched 1o questions on different world religions. Team
‘pieces’ o be moved around the board. A giane dice. Tokgns (o be won
when questions are anawersd coreeetly) Lot of religious kpowledge
equesstioms daned the answers!) = it is Dikely that you will need a range of
easy-to-difficul guestions, with on least 10 questions on cach of the six
redighons cited as opies

Durarion
Between 1h = zh

Mescription

The game [ollows the seaditional [ormat of Trival Pursoit oxcept that
the subjects of the questions relate to the woeld’s main religions (For
example. Green-Bank Yellow-Judaism: Red-Buddhism: Brown-Chrisi-
aniry. Creange-l=am. Blue-Hindulam),

The object af the game is 1o move around the Board aml coreectly a7+
swer questions [rom squares of the six different colours, and o colle
6 tobens’, and end up in the middle sguoare on the Board. Teams ale
it in turns to throw the dice and to move around the Board. The ‘quiz
master” asks a question to the team on a religlous subject, depend ing
on the cobour of the squans the team is on The team has 2 minoges
to answer, I o correet answer is given the ieam wins a “token” of the
appropriate colour.

1ED participants play Beligives KEvowdedge Trivial Puvseit
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and to provide some of the resources, [or an improved un-
derstanding of the various religious and spiritual doctrines
that can be found in our communities. To implement this ap-
proach the Training Team [acilitated a number of different
activities during the week:long Course. There was a came
of ‘Religious Knowledee Trivial Pursuit’. There were open
sessions in which some participants made preseniations on
Feligious Studies and inroduced wols [or providing basic
edueation on Religions, such as the 'God In A Box" method.
and “Inter-Religious Speed-Dating’! There were sessions
dedicated to participants sharing the realities of religious
practice in their countries and, of course, there were site
visits around Istanbul in order to see religious institutions
and their activities in the context of Turkey. All contributed
to a growing body of knowledge abour Religions, bur can
anly be partially captured in this brie[ report. To [ind o
more. please do follow up the references and contacts men-
tioned in the text below and in Section 3.

How to Expand Our knowledge of Religions

During Day G of the IRD Course in lstanbul. most of
the muru[m: was devoted 1o 'u-pvn sessions’ wherein a
number of different participants offered 1o lead on a va-
riety of exercises, presentations and interactions Three
of these open sessions directly related to the notion of
building up religious kpowledge and illustrated how such
a process is invaluable in contributing to building [oun-
dations [or dialogue.

Two of the sessions were used to introduce wools, and a
third to look_at the history of religion. Their content is
brie(ly captured below.

‘Inter-Religious Speed Dating”

A grear wol for encouraging young people to [ind out for
tiemselves hasic religious kpowledee, and while doing so,
get some experience of simple research tools The exer-
cise may be designed 1o last [rom anywhere between one
hour to one day. Small working groups are formed and
cach aroup takes rrsqmn.f.ihility 1o research one parlim:lnr
religion The [ocus of the research is determined by the
guestions that the members of the other groups would like
o kpow about that particular religion In this way the reli-
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cious knowledee beine researched relates direetly 1o what
the wider group actually wants to know. The [acilitator
then gives each working group a limited amount of time
to conduet the research and gives instructions about how
the research [indings will be presented. The main sources
of information [or the research are a) other group mem-
bers who may be [ollowers of any of the religions beirg
researched; b)) book s and other 1exis, ¢) internet sources
such as Wikjpedia: d) leaders or members of the local reli-
Zious communities

This tool was presented ar the TC by Farma Bulaz, who exz-

plained that the key benefits of using the tool were that

L It foeuses on what young people actually want to
kpow about different religions

Encourages the use of research skjlls

[11 Enables young people to present the information as
they wish

IV, Helps to foster a sharing culture

Gaoil in a Box”

Neal Terry shared this tool, as developed by the UKRs
North East Religious Learning Resources Centre. It is a
simple and effective way 1o help young people 1o explore
different religions The basic idea is to have a number of
different boxes. each one representing a different religion
Inside each of the boxes are items and artefacts that repre-

image Frow o wulti=Faith wuval

sent or tell us somethine abour the relizion The [acilitator
reveals the contents of each box and can then either ex-
plain a litle about the items or ask_the young people what
they think the items represent.

The experience in the north-east English eity of Neweas-
tle of using this ol has been very encouraging, The wol
has been used over o period of 3-g4 years and now there
is a core group of about 250 [acilitators, drawn [rom the
young people themselves, who represent 14 different [aiths
and who can help to explain different religions to different
people. For example, this means thar there is a young Jew-
ish person who is now capable of going into a Christian

community and explaining what Islam is all about.

‘History of Religion®

In order to gather together different pieces of knowledge
and perspectives on the historical processes that have in-
[luenced the development of religions, participants in the
session are invited to write up on a range of [lip charts
whatever it is that they would like to contribute. The [lip
charts have various headings “when did religion start?
‘what movements were established 1o promote secularism®
‘what ancient religions do you kpow?" *what informarion do

you know about the founders of religions®

After spending 10 minutes writing up their contributions,
the participants review the [lip charts in plenary and dis-
cuss the kpowledge displayed. For the group at the IRD in
Istanbul. Hovhannes Hovhannisyan. one of the participants,
provided [acilitation and drew upon his experience as a
thealogian

DID YOU KNOW..

That there are some simple online and standard princed
r=xis that can provide great material as an introduction
2 Religious Knowledge, During both the “Faith & Dia-
lowue” and the “Inter-Religious Dialogue” Training Courses
tae Training Teams and participants extensively used two
particular sourees of informatione Wikipedia and the
Harper Collins Dictionary of Religions. Below are
same extracts [rom these two sources that may contribute
towards an A-Z of religions



DID YOU KNOW..

Agnosticism - term coined in the nineteenth century by
combining the Greek_ gmosis (meaning esoteric or secret
[orms of knowledge) with the prefix a- which often de-
notes the negative [orm of a word: a philosophical positicn
that admits to having no privileged kpowledge concernirg
whether God or the ods exist a position of theological
neutrality to be distinguished from atheism.

Animism - |Latin anima. meaning life. soul] 2 term pop-
ularized by the late nineteenth-century anthropologis
Edward Burnett Tylor to name the belie[ he thoughr 1o
he held by evolutionarily early people (whar Tylor woulkd
have named as _primitive™ or _tribes very low in the scale
of humanity™) concerning natural phenomena (eg. trees,
the ocean. people. ete) possessing spirits or souls This
term, and his theory of animism. was developed 1o help
answer the question: What is the origin of religion™
making Tylor an early example of a scholar developing a
naturalistic theory of religion.

Atheism - a term that combines the Greek /fear, mean-
ing god. with the negative prefix a- which often denotes
the negative form of a word: the philosophical positicn
that denies the existence of God or the gods to be distin-
guished [rom theism and agnosticism

Ba'hai - The Bahi'i Faith is a religion [ounded by
Bahi'ullih in igth-century Persia. emphasizing the spirit-
ual unity of all humankind|1] There are around six millicn
Bahid'ts in more than 200 countries and territories around
the world,

According 1o Baha'l teachings. religious history has un-
[olded throueh a series of God's messenezers who broueht
teachings suited [or the capacity of the people at their tim 2.
and whose [undamental purpose is the same. Baha'u’llah is
regarded as the most recent. but not [inal. in a line of mes-
seneers that includes Abraham, Buddha, Jesus, Muhammad
and others. Baha'u'llih's claim o [ulfill the eschatological
promises of previous scriptures coincides with his mission
to establish a [irm basis [or unity throughout the world.
and inauzurate an age of peace amnd justice. which Bahiis
expect will inevitably arise.

Buddhism - the name given to a collection of beliefs.
practices, and institutions that developed [rom (some-
times said o be in reaction o) Hinduw/Indian institutions
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and that revolve around the importance placed upon the
teachings attributed to Siddhartha Gautama. thought to
have lived and taueht in northwestern India between the
sixth and [ifth centuries BCE Gautama is known by the
honorary title of .the Buddha™ (which, in the language of
Pali, means .awakened one”™). The Buddha is thought to
have awoken to the true nature of reality, thereby expe-
riencing nirvana (to extinguish ones presumption of hay-
ing a distinet, enduring sel[). His teachings involve un-
derstanding that all appearances are misleading and that
impermanence, or change, is the basis of all reality. Several
dominant branches of Buddhism exist today and it has dis-
tinetive shape in different geographic locations (such as in
southeast Asia as opposed to Tibet, China. Japan, Europe,
and North America). Studies of Budd hism will often begin
by narrating the life of Gautama (given that it illustrates
certain key ideas that come to symbolize basic Buddhist
doctrines), and then [ocus on its critique of Hinduism’s
easte system as well as the doctrines kpown as the Four
Noble Truths (eredited o Gautama’s first teaching afrer
attaining enlightenment) and the Noble Eightfold Path
{entailing a systematic behavioral system of detachment or
mindfulness). Although . Buddhism™ is an outsider’s term
(coined under the earlier European presumption that this
Asfan mass movement is centered on the worship of the
Euddha just as Christianity is centered on the worship of
tae Christ), a more apt term [or this tradition may be the
Midedle Path™ (hetween the two extremes of eraving and
complete renunciation).

Christianity = the name given to a collection of be-
l e[ practices. and institutions that developed [rom
cut of the ancient Jewish, as well as the Greco-Roman,
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DID YOU KNOW..

world of antiquity. Focused on the life and teachines of
a turn-of-the-era Jew named Jesus of Nazareth, it began
as an oppositional movement that was persecuted aml,
by the early [ourth century CE, it had become tolerated
throughout the Roman empire. lts teachings. [ound in
its seripture called the Bible ([rom the Greeb_[or paper,
scroll. or book). include much of the previously exisi-
ing Jewish seripture, including the Torah, alone with the
New Testament comprising the Gospels ([rom the Greek
[or zood news™), which present various narrations of the
life and signifiance of Jesus (including his resurrectian
[rom the dead after being execured by the Roman au-
thorities). along with the Epistles (Latin episrofa. mean-
ing letter). comprising communications between early
Christian leaders (such as the influential early convet
tor Christianity and missionary. Paul) and various isalared
early Christian communities or house churches Jesus,
considered early on to be the messiah (annointed one of
the Lord.” a Hebrew designation originally of relevance
to Jewish tradition) was soon understond by his [ollowers
to have been _the son of God.” and later in Christian doc-
trine is understond to have been one of three aspects of
God (the others including God the Father and the Holy
Spirit). The honorary title of Christ”™ ([rom {#ristar) de-
rives [rom the Greek translation of the Hebrew masfitaf:
Christians are therefore [ollowers of the one believed
to be the Messiah. Currently, Christianity involves three
major sub-types. some of which differ significantly [rom
the athers on issues of doctrine and ritual: Roman Ca-
tholicism. Protestantism (which contains a large number
of sub-types). and Greek Orthodoxy.

Confucianism - Name given by European scholars to a
group of Chinese schools of thought associated with the
teachings of such writers as Confucius (551-479 BCE),
Mencius (372-28¢ BCE). and Hsun-tzu (298-238 BCE).
These traditions [ocus upon developing proper [orms of
social and political bebayior, During the Chinese Han dy-
nasty (206-220 CE), these schools became offical state or-
thodoxy. and a authoritative collection of texts and emples
were established,

Cult - |Latin cuftzs, meaning care, cultivation. and by ex-
tension, a system of ritual] originally a merely descriptive
term for the ritual component attached to any social group,
as in the phrase Jthe cult of the sainis” it is today a term

maost often used in popular culture to name mareinal groups
considered by members af dominant groups to be deviant
and thus dangerous. In the sociology of religion. cult™ is
used as a technical term, in distinction [rom both Lchurch”
for .denomination”) and .sect.” Traced to the work of the
German socioloeist, Max Weber, .church™ and (sect™ were
technical rerms he used to identify whar he ook to be sig-
nificant dif[erences among religions, the former meaning a
religion into which one was born whereas the latter named
one in which membership was the result of a conscious
decision. This pair of terms was then reformulared by the
German thealogian, Ernst Troelisch (1865-1923)-such as
his book, /o The Social Teaching of tfie Clristian Churefios--
“ehureh™ was distinguished [rom .sect”™ in terms of the lat-
ter being a group in greater tension to the dominant social
world whereas the [ormer being a eroup that more easily
accomodates itsell and. thereby. lives in greater harmony
with the wider social world. For Troeltsch, _mystivism™ was
the term he used [or a third. [ar more private and indi-
vidualized variation that likely did not lead 1o any form
of social organization. In the early 19305, the sociologist
Howard Beeker termed this latter group Lcult”™ The mod-
ern. popular use of the term to name groups that deviate
tao [ar [rom accepted conventions can be understood to
develop [rom these uses.

Existentialism - althouch ir can be traced o earlier in-
[luences. it is primary understood today as a mid-twen-
tieth-century European philosophical movement. much
associated with postWorld War 11 French intellectuals
(philosophers. literary eritics. authors. playwrighis, erc.).
that takes as its starting point the priority of the individ-
ual alone with the assumprion thar. in the words of one
o the best kpown representatives of the movement. Jean
Paul Sartre (1905-1980). _existence precedes essence”—
that is, historical human beings come before, and are thus
the makgrs of, qualities and values As Sartre also observes,
human beings are therefore wcondemned o be [ree™-that
is, have no choice but to be accountable [or their own ac-
tons, desires. and the values they produce. Existentialism.
taen can be understood to be in opposition to essentialist
approaches to the study of culture and meaning. though

twere were theological existentialisis

Hinduism - [simdf. meaning river, especially the body
cf water known today as the Indus River (in northeastern
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India). hence the recion of the Indus, which today also
names the entire nation-state of India] the name given 10
the mass social movement found originally in the sub-con-
tinent that is today known as India and dates to up to 1L.500
years prior to the wrn-of-the-era: those who practice Hin-
duism refer w it as Sanstana-dharme it is a term [or indie-
enous Indian religions. and is characterized by a diverse
array of belie[ systems, practices. institutions, and texes It

is believed to have had its origin in the ancient Indo-Aryan

Vedic culture. Texts in Hinduism are separated into two
rﬂllvl_;l wivse et {.illhllil"l.’d |rl;'\'t"a|l"l| h:'riptuwlj anel s
{remembered |epic literature]). The Veda. a body of esis
recited by ritual specialists (brahmins) is considered shra-
tl. whereas the Sfagavad Gia is considered 1o be smriti
Other smriti texis are the major epics the famagana and
the Mafabfiarata. Some of the commonly kpown deities are
Yishme Brahma. Kali, Ganesha, Shiva, and Krishna Soud-
ies of Hinduism will often focus on the role played by the
dftarma system (social system of duties and obligations). the
caste system (similar to a class system but inherited), be-
liefs in farma (social actions result in future reactions). a-
meean (the name [or ones soul or self). and samsara (the term
for the almost limitless cosmic system of rebirths), and the
central role of deafining (3 caste of ritual specialisis),

Iskam — in Arabic meaning literally . submission” the name
given to a collection of beliefs. practives, and institutions
that date 1o the sixth and seventh centuries CE originatinge
in the Arabian penninsula. which place importance on the
role played by the Prophet Muhammad whe is helieved 1o
have received. by means of recitations granted to him by an
angel. the word of Allah (Arabic. .the God™) which is con-
tained in their scripture, kpown as the Qurian (sometimes
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written in English as Roran™). These reveladions, which
occured in the area outside of the city of Mecea (today
considered the central geographic site of Islam. toward
which devour Muslims worldwide face when praying each
day and to which they aim to make a pilgrimage at some
point in their adult life), were eventually ranseribed and
today comprise the (ur'an’s 114 suras. or chapier divisions,
each of which bave a number of verses Merzing indige-
nous Arabian cultural practices with elements of Jewish
and Christian belie[. Muslims (those who submit to the will
of Allah) understand Muhammad to have been the last in
a long line of prophetic [izures (strerching from Abraham
to Josus): he is understood to have been the _seal of the
prophets™ (as in a stamp to close an envelope), all of whom
conveyed the divine word, law. and instructions of Allah.
After establishing the [irst Muslim community in the near-
by city of Medina. Islam spread successfully throughous
much of the then kpown™ world, stretehing across north
Africa. Europe. and well into Asia. Today it can be [ound
all throughout the world. Early onin its development. disa-
greements over such things as leadership succession led to
a division, leaving two main sub-types Sunni and Shi'ite (a
third sub-type. Sufism. is considered the mystical aspect of
Islam)--all of which have their own sub-types. often based

on differeing wraditions of legal and extal interpretation

Jainism - tradirionally kpown as Jain Dharma . is one
of the oldest religions in the world. 1t is a religion and
philosophy originating in ancient Indiax The Jains [ollow
the teachings of the 24 Jinas (conquerors) who are also
kpown as Tirthankaras The 24th Tirthankara. Lord Ma-
havira lived in ca. Gth century BC. One of the main char-
acteristics of Jain belief is the emphasis on the immediate
consequences of one’s behavior. Jains are a small bur in-
[luential religious minority with at least 42 million prac-
titioners in modern India and more in growing immigrant
communities in the United States, Western Europe, Africa,
tae Far East and elsewhere. Jains continue 1o sustain the
ancient Shraman or ascetic rradirion

&ins have significantly influenced the religious. ethical.
political and economic spheres in India for over two mil-
lennia Jainism stresses spiritual independence and equal-
ity of all life with particular emphasis on non-violenee.
Self-control is vital [or ataining omniscience (kevala
jnana) and eventually mok_sha, or realization of the soul’s

e nature
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DID YOU KNOW..

Judaism - the name given to a collecrion of beliefs prac-
tices, and institutions that date ar least to several hundred
years prior to the wrp-of-the-era and whose significant his-
torical events transpired in the area of the world now known
as the Middle East: although teday considered a religious
elesignation, to some it has always been an ethnie designaticn
and--especially since the founding of the state of lsrael in
1948--for yet others it designates a national identity (some-
times designating all three at onee). The terms _Jew.” _Jew-
ish.” and _Judaism™ derive [rom the anceint Hebrew g fudi
which is itsel[ a derivative of the proper name Yhudak or
Judah, which means celebrated™ and was the name of the
[ourth son of one of the group’s ancient patriarchs, Jacoh,
as well a< the name [or the [amilial line (that is, tribe) that
is said to have descended [rom him. Although one mighe
talk_of anceint Hebrew religion (involving twelve ancestral
tribes. a distinctive role for the members of a priestly tribz,
the centrality of temple worship, animal sacrifice. @ period
of enslavement in anceint Egypt. and a belief in a divire
mandate to settle wthe promised land™). after the Exilic pe-
riod (in which it is held that, for much of the sixth century
BCE. Hebrews were conquered by the ancient Babylonian
empire [specifically. a group called the Chaldeans] and [o-
cibly removed [rom their laind) the centrality of textual in-
terprewation. the role of the rabbi (Hebrew: master), and the
place of the synagogue (Greek; assembly, as a translation [or
the late Hebrew. keneseth) came to supplant the prior place
of the temple and priests. Along with legal traditions and ra-
ditions of rabbinic commentary. the main scripture is known
as TANARH. an aceronym standing [or the leters thar sig-
nify the three main bodies of work_that comprise what is
sometimes called the Hebwew Bible: Torah (the Law. which
comprises the [irst [ive book s of the Hebrew Bible), Neviim
(the writings attributed to the Prophets), and hetuvim _the
writings” (such as the more poetic book_of Psalms that is at-
tributed to the patriarch and onetime Hebrew Ring, David).
Tiwlay, Jews are [ound worldwide and the modern state of
Israel (the so-called opromised land™) plays a particularly
important role in the social identity for many Jews

Laieiteé — In French, some other Romance Languages
and Turkjsh. &fcdre (pronounced /laisive/), Turkjsh: fadd-
fif. Traliare fadeird or fadvismo, is the concept of a secular
state, that is. of the absence of religious interference in
wovernment affairs, and vice-versa, While it is thought that
no English word captures the exact meaning of lafcite™,

which comes [rom the Greek Aaikog (layman™), it is re-
lated to the English word Jlaity™ or Jlaymen,” and is some-
times rendered in English as Jaicity™ or Jaicism.”™ Laieitd
is a main component of both the liberal and republican
traditions in Europe.

The conception of lafcité is based on the respeet of [ree-
dom of thought and of [reedom of religion. Thus. the ab-
sence of a state religion and the subsequent separation of
the state and Church is considered a prerequisite of such
[reedom of thought. Lateite is thus distinet [rom anti-cleri-
calism, which actively opposes the influence of religion
and of the clerey, Laicité relies on the division berween
private life. to which its adherents believe religion belongs.
and the publie sphere. in which each individual. irs ad-
herents believe. should appear devoid of ethnic. religious
ar others particularities. and as a simple citizen equal 1o
all others citizens. According to this conception, the gov-
ernment must refrain [rom taking positions on relizious
doctrine and only consider religious subjects [rom their
practical consequences on inhabitants’ lives

Lakcité does not necessarily imply, by itsel[. any hostility
of the government with respeet to religion 1t is best de-
seribed a belie[ that government and political issues should
bee kept separate [rom religious organizations and religious
issues (as long as the latter do not have notable social con-
sequences ). This is meant to protect both the government
from any possible interference from religious organiza-
tions, and to protect the religious organization [rom politi-
cal quarrels and controversies.

Shintoism - the native religion of Japan and was once
its state religion. It involves the worship of {amé. spirits
Some kami are local and can be rezarded as the spiritual
being/spirit or genius of a particular place. but other ones
represent major natural objeets and processes for example,
Amaterasu. the Sun goddess. or Mount Fuji. Shinto is an
animistic belie] system. The word Shinio, [rom the original
Chinese Shéntao combines two fan/é shin®™ (loan words
usually retain their Chinese pronunciation, hence shin not
kami). meaning gods or spirits: and 0" meaning a philo-
saphical way or path @riginally from the Chinese word
dao). As such. Shinto is commonly translated as .The Way
of the Gods™ Some difJerences exist between Koshintd
(the ancient Shintd) and the many types of Shintd taught
and practiced today, showing the influences of Buddhism
when it was introduced into Japan in the sixth century.



DID YOU KNOW..

Sikhism = is the [ifth-lareest relizion in the world that
was [ounded on the teachings of Nanak_ and nine succes-
sive gurus in [ifteenth century Northern India This sys-
tem of religious philosophy and expression has been tradi-
tionally kpown as the Gurmat (literally the counsel of the
wurus) ar the Sikh Dharma. Sikhism originated [rom the
word SR which in turn comes [rom the Sanskyit roor Ss
ya meaning disciple” or Jearner”

The principal belie] of Sikhism is [aith in Vahiguri—repre-
sented using the sacred symbol of ek dankar. Sikhism adve-
cates the pursuit of salvation through disciplined, personal
meditation on the name and messaze of God. A key distine-
tive [eature of Sikhism is o non-anthropomorphic concepr
of God, to the extent that one can interpret God as the Uni-
verse itself. The followers of Sikhism are ordained to [ollow
the teachings of the ten Sikh gurus or enlightened leaders,
as well as the holy seripture entitled the Gurd Granth Sahih,
which includes the selected works of many authors [rom
diverse socioeconomic and religious backgrounds The text
was decreed by Gobind Singh. the tenth gurw as the [inal
guru of the Khalsa Panth. Sikhism's traditions and teachines
are distinetly associated with the history, society and cul-
ture of the Punjab. Adherents of Sikhism are known as Sikhs
(wuedents or disciples) and number over 23 million across
the world. Most Sikhs live in the state of Punjab in India
and, prior to the country’s partition. millions of Sikhs lived
in what is now the Punjab province of Pakistan

Taoism (Daoism) = the English name referring 1o a va-
viety of related Chinese philosophical and religious tra-
ditions and concepts. These traditions influenced East
Asia [or over two thousand years and some have spremd
internationally. Tanist propriety and ethics emphasize the
Three Jewels of the Tao: namely. compassion, moderation,
and humility. Tacist thought focuses on wu wei (Lnon-ae-
tion”), spontaneity. humanism. and emptiness An emphasis
is placed on the link_ between people and nature. Tanism
teaches that this link lessened the need [or rules and or-
der, and leads one 1o a better understanding of the world,
The character Tao (or Dao, depending on the romanisation
scheme) means wpath™ or oway™. but in Chinese religion
and philosophy it has taken on more abstract meanings
Tan is ravely an abject of worship, being treated more like
the Indian concepts of atman and dharma The word ..Tao-
ism™ is used o rranslate different Chinese terms: Daajiag’
Taochiiao (aeachings/ religion of the Dao™) refers to Daoism
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as a religion. Dagffa/Tiockta (school of the Dao”) refers to
the studies of scholars, or Lphilosophical™ Dacism.

Zoroastrianism is the religion and philosophy based on
the teachings ascribed to the prophet Zoroaster (Zarathus-
tra. Zartosht), Mazdaism is the religion that scknowledees
the divine authority of Ahura Mazda. proclaimed by Zoro-
aster 1o be the one uncreated Creator of all (God),

As demonstrated by Zoroastrion ereed and articles of [aith,
the two terms are effectively synonymous. In a declaration
of the ereed — the Fravardné — the adherent stares .|
profess mysel[ a devotee of Mazda, a follower of Zarathus-
rre” (Yosna 122, 12.8)

While Zoroastrianism was once the dominant religion of
much of Greater Iran. the number of adherents has dwin-
died o not more than 200,000 worldwide. with concen-

trations in India and Iran

0. Constraints and opportunities [or dialogue

Given that tolerance and the benefits [rom diversity are
stressed throughout the European Commission’s (EC) so-
'ﬁ'i;’ll |J|:I|il'}' (Il’ll'l.lll:“."l'l.t'.‘\ i' ih IIIE;;I.':!I lll;“. EE I'H"{}ql_pll'“[“!"ﬁ
should aim w generate and support dialogue pracrices,
particularly in the Youth sector. However, even with a rea-
sonable understanding of the concepts. the realities of re-
ligious belicfs and [aith-based actions in our communities

are often difficult to comprehend.

How might a constraint to dialogue manifest itsel[?
What might an opportunity [or dialogue look_like?
These are questions that youth leaders and workers need

to ask_themselves

In both the F&D and IRD Training Courses participants
were supported in examining these questions by using the
ocation of the training as a case study. and by lookjng at
tae realities in their own countries

The Case of Northern Ireland
It is not possible to sufficiently summarise the complexi-

tes that influence the relationships between the different
religious communities in Northern Ireland. however par-

+ + ¥

.
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" DID YOU KNOW..

* Sectarian behaviour may be promoted when members of a relighos
4 o palitical group may feel that their own salvation, or suceess of ther
particulur objectives. requires sggressively seeking convents [rom oth-
er wrinsps adherenis of a given [action may believe that [or the achieye
s ment of their own palitical or religious project their inernal oppa-

ments mist be purged Sometimes 3 eroup feeling itsel] o be under
¥ eeonomie or political pressure will guack members of another group
& thought 1o be responsible for s own decline It may also more rigidly

define the definition of corthodox™ belie] within its panticolar group or
¥ prganisation, and el or cxcommunicate thoee who do mot agree wich
this mew[ound elarified definition of political or religiows “ortlodoy.”
In other eases. dissenters [rom this srthodoxy will seeede [rom the
¥ orthodox organization and proclaim themselves as practitioners of a
o reformed belie] system. or holders of o perceived [ormer orthodoxy. M

other times, sectarianism may be the cxpression of o group’s nation:d-
¥ istie or culiural ambitions or eynially explodted 1o serve an individl
* dhmagorue’s ambition

the city. The managers of the project commented thar
‘wie can all now see the benefits and impaets that the
exploration of the dead and the lives that they led
had on our young peoples lives™. (Thank s to Stephen
Hughes of the Corpus Christi Youth Cenire in Belfasi
[or this information)

ticipants on the TC in Belfast could see examples of whai
might easily constrain dialogue in that contexe:

* Speial iIII.l‘:I!-iIl‘IIE‘llII"P that promiotes Hl-'l!.F\L"'H":ill;'lI |i'.'|'|u;
- Catholies and Protestants live in different areas,
shop in different shops, send their children o differ- The Case of Turkey
ent schools, play games in different sport clubs
On the boundaries of the segregated areas there On Day 3 of the TC in Istanbul, participants visited a
number of sites and talked with a few people connected to
a range of religious institutions in Turkey, including the
Mufti of Fatih Municipality: a Franciscan monk, in the Ro-
man Catholic Church of Santa Maria Draperis; Muharrem
Ercan, leader of the Alevi Karaccaahmet Sultan Cem House.

From these visits the participants later reflected vpon the

are “contested spaces” which the communities have

E]ihl"r]“[_.ll.l}' rl.]l.ll,:l'll over :Ill(l l'll"[‘!'ll[ll."l!. TI“,I‘\,. A5 (R

Youth Worker commented. the challenge is to turn

young peaple away [rom being ‘defenders’ to being

‘menders’ of relationships

Faith-based ways of workjng are so dominant in the

region that anvone and everyone tend to be labelled influences on inter-religious dialogue in lstanbul

with a ‘sectarian tag” whether it is wanted or not

* It may well be unique. globally speakjng, that. in Turkey.
‘ethnic minorities” are catezorised in law as the groups
of people who have a religious belief which is other

than lslam Thus. under Turkjsh Law, Jews are a minor-

Equally. the TC participants saw or heard about examples
where opportunities [or diaslocue had been idenrified and
acted upore

ity, but Kurdish people (who are traditionally Islamic)

* The inroducrion and rise in the two dominant com-
munities of other religiouns groups, [or example [rom
South Asia and Eastern Europe, through the impact of
migration and globalisarion, has widened the azenda.
This has resulted in initatives such as the collective
velebration of festivals across religions

Realisation of a shared heritage - a small project
working with ten young people exploring the herit-
age value of the City Cemetery. was scaled up into a
larwe “shared spaces’ project, with hund reds of young

people [rom both Catholic and Protestant communi-

and the Alevis (@ distinct and large sect of lslamic believ-
ers) are not. Many see this as a constraint (o setting
appropriate conditions [or inra-religiows dialogue.
Histary plays a bie part in the dialogue process On
the one hand, a 1000 years o tolerance is seen as a
ol investment in encouraging dialogue. as the Mufti
pointed out. however. on the other hand. migration
over the yvears has meant that Christians make up less
than 03%0f the modern Turkjsh Republic's popula-
tion, compared to the 30%:0 the population of the
Ottoman Empire. The result of this, as the monk men-
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DID YOU KNOW..

There is a diversity of doctrines and practices among groups callisg
themselves Chidstian These groups are sometimes clesified ander d s
nominations. though for theological reasons some groups reject this
classification system. Christianity may be broadly represenied as being
divided inte three main grouping:

Roman Catholicisme The Boman Catholic Church, or Catholic Church”
ineludes the 23 Pal'd.ir.'ullr churches in communion with the Bihllup -ar
Rome Ir is the largest singhe body, with more than 1 Billion baprized
members The “particular churches” may be autonsmois churches,
such as the Copic Catholic Churel or Armenian Catholic Church, o
diveeses (e The Dioeeses of Lomdon ) but all are the embodiment of
the [ullvess of the ame Catholie Church,

Eastern Ovthodosy: These churches in communion with the Ecumeri-
enl Patrisreh of Constintinople and the other Patriarchal Sees of the
Eaat A jgggge agreement amongs American theolostins resolved thes-
Ierical differences hetween Eastern and Oriental Orthiodox Christians
== although this has yet 10 be universally recognized. Towether with the
Lhurch of the East™, these can be considered a singbe large group-
ing. Members of the Eastern Orthodox Chureh do not usually refer o
themselves as JEastern”™ Orthodos but rather with a prefis denofise
their nation of orlgin Thies, there ane ithe s Greed, Sieodar, urast
an, Serbian, Antieefian, or any naticnal Orthodox: and colleetive terns
such as Fie Clureli. The Ortfoda’ Clurch, The Byzantine Chiurel

Protestantisne Yirmally every church body ourside Eastern Ovthodosy
aned Boman Catholicizm are considered 1o be Protesiant. In the ifish
Century, Martin Luther, Ulrich Zwingli and John Calvin inaugorared
what has oomee to be called the Protestant Re[ormation. Luther’s primasy
iheological heirs are known as Lutherans (Also kpown as Evangelicals
in Germany aned elsewhere) Zwingli and Calvin's heirs are far broader
denomimtionally, and are broadly referred to as the Reformed Tradi-
tion Mosr Protestant traditions branch oir from the Beformed oraditon
I gome way. Lo addithon ro the Lutheran and Beformed branches of the
Reformation, thene is also the Ambaptist tradition. and Bestorationism
miay be considered 1o be another.

(For mare o Protestaivm, see e pliorograph of 4 timeline drawn sy
& parricipanr ar offe foanbed TC on page 1a0)

tioned, is the challenge of scale - the reality is that
Christians are a very, very small minority in Turkey.

It is difficult to be sure as ro whether the process of
Accession to the EU is a real opportunity [or dialogue

or actually a constraint, as at the local level you tend
ta feel that individuals just say what they think is the
‘right thing to say". s0 as to build on the Accession,
rather than o reveal what they really believe. This is
the constraint of political processes,

Clearly there is some kind of ongoing dialogue.
Representatives of the various religions and [aiths
participate in each others celebrations and [estivals

For example. during Ramadan, the Patriarch of the
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Armenian Orthodox Chureh provided Ifrar - the
evening meal ar sunset that break s the daily fast
during the Islamic month of Ramadan - on one day
to poorer residents of the Fatih district. The heads of
the different religions in Istanbul exchange greeting
cards an special oceasions and, althoueh as one par-
ticipant pointed out that this was rather super[icial.
perhaps this type of “posteard dialogue” builds into
something stronger.

In one district, the Director of a secondary school
invited a local imam and the priest from a Roman
Catholic Church 1o run a small seminar [or children
entitled "What is Man? The imam and priest debated
this subject with the children. then took them on a
tour o 3 places of worship: a church. mosque and

SY NGO LI,

The Reality in Participants’ Countries

Participants [rom the two TCs gave many examples of op-
portunities [or dialogue and of the kjind of constraints that
they [ace as youth workgrs Often the examples of constraints
were linked to inter-generational barriers and the obstacles
put up by those resisting social change:

“Dealing with inter-generation differences determined by
[aith are very challenging [or Youth Workers For example,
| kpow situations whereby parents will not tolerate their
children sleeping with their boy/girlfriends in their house,
thus forcing the children to [ind other places to have sex
In such cases is it not the case that the [aith identity of the
househald is encouracing irresponsible social behaviour?
How to tack]e this™

“In Romania there are certainly many instances where the
[aith &dentity of the older generation is pushing [or ol-
servance of conservative doctrines and thus restrieting any
sacial change”™

"How can religious doctrines written hundreds of years
a0 be applied in contemporary life? Don't they just hold

Eack_social change?

“In my country many Muslims ask_the question ‘why should
we enter into dialogue: what are the benefits? All we get [rom
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the Christian Europeans is mockgry in their newspapers of
our religion” It iz a huge challenge to know how and when 1o
start a dialogue process with tese people”

Often constraints were seen to be originating [rom eco-
nomic influences

“In Belgium it is clear to see a kind of ‘ghettoisation” of immi-
grants from countries such as Turkey and Moroeeo, This has
potential [or conflict and tension”™ (as these LrOUps are mosi y
Islamic. surrounded by wealthy Christian communities)

“In Georgia there is a town where members of the Geor-
gian Catholic Church and Armenian Orthodox Church
both wanted to claim a church building as “theirs” in the
aftermath of local civil unrest, as most other religious
properties had been destroyed. However. although this was
initially a source of conflict. the two denominations later
realised that the idea of sharing the church building was

sctually a constructive act [or both communities!™

Or related to the [ear that the unkpown brings and the
symbols of thae:

“Some Dutch [ear that there is no integration if Muslim

women wear headscarves™

Some mentioned that the constraints o dialogue were
[rom deep-seated cultural norms

“In ltaly it is not common behaviour to dialozue, but rath-
er to argue!”

And there were many comments that there are universal
constraints 1o dialogue thar will cause tensions no mater

where you are or which religions or [aiths are involved:

“Actually dialogue is like “partnership’. There is a need
o have an equal union in the process I one side kpows
more than the other it ends being teaching rather than
dialogue™

In terms of illustrating the opportunities [or dialogue, it
was apparent that work_in the youth sector is actually a
[ruitful ground.

“In Ukraine the various (Christian) Orthodox denomina-
tions have tense relationships, but within the activities of

the YMCA (Younr Men's Christian Association) represent-
atives from these denominations do cooperate and work
together”

“Maost of the young people | work with have no idea what
a NGO is or what scial development is all about. There[ore
they are unlikely to see the opportunities that demonstrate
pre-conditions [or dialogue. But my approach is o engage
them in activities that appeal w them — such as musie and
sport = then to introduce themes [or dialogue”™

As has been illustrated above in the description of the "God
in a Box™ waol, in the northern English city of Newcastle,
youth workers have succeeded in promoting curiousity
about different religions and their practices within com-
munities of young people. This positive curiousity is then
[ed by revealine the contenis of the "God in a Box® and the
[acilitation of discussion of the contents This process is set-
tinz the right conditions [or dislogue, for example by dem-
onstrating that * there is a young Jewish person who is now
capable of going into a Christian community and explaining
what Islam is all about™

Often it is through humanitarian work and as a conse-
guence of lree scale and natural disasters that opportuni-
ties Jor dialogue appear. In the case of Palestine. [or ex-
ample, “there are many NGOs that are inter-religious and
provide urgent social services to all sectors of the commu-
nity™. This is also the case in Lebanon, and, as we have seen
in Georgia. there is often inter-religious dialogue in order
to stave of| political tensions. The community in the Geor-
gian village that decided to share their church between
two different Christinn denominations. did so “in order 1o
avoid a polirical con(lict at a hizher level™

The Tellow Haks b;..xir.]l-.nf_. in etawbul
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colignnl repmoi

1. What “added value’ does Faith and Religion

bring ro our communities?
B There is clearly a *horizontal thread® of [aith and religion
THE &IHLOGUE that weaves through most of our communities and youth
b work, This thread may at times be wound around issues
. related o economics and livelihoods and 1o anything thar
PR 0 CE S S may threaten those livelihoods Or the thread may be tied
to polities. or to issues of ethics and morality and the way

we organise ourselves Or at times perhaps the thread is
simply providing a way out of rouble. Whatever the weave
of the thread it is certain that most communities, and in-
dividuals within those communities. value their faiths and
religions highly. For this reason communities and individ-
uals are increasingly turning to a process of dialogue in
order to protect the value of their religion or [aith
During the course of the two training events in Belfast and
Istanbul. trainers and participants alike heard and shared
stories illustrating the value of Religion and the acriviries
of religious organisations. All these stories suggested that
a process of dialogue was somehow involved. Thus, in this
seetion, before lookjng at some of the guidance and mod-
els [or promaoting dialogue. it is worthwhile considering
why we bother with religion, [aith and dialogue at all!

‘We all cry the same’

The awful earthquake that struck. north-western Turkey
in 199y was responsible [or the deaths of thousands of
people and the destruction of homes and livelihoods for
thousands more. [n response to the earthquake Turkey's
civil society mobilised itself and saw the crearion of hun-
dreds of organisations and network s dedicated to provid-
ing serviees to those that survived the disaster. Amongst
these organisations were many with grassroots support
fram the local Islamic community. One such organisation
is "Rimse Yok Mu’, the Association [or Solidarity and Aid.
Eased in Istanbul This organisation has grown into an e[-
[eient deliverer of emergency aid. and although its sup-
porters and staf] are predominantly of the Islamic [aith,
0D R tae organisation is not [aith-orientated in terms of its tar-
: eet gronps Their eriteria relates purely o need’. As their
Volunteer Coordinator explained to a group of the IRD
participants. “it doesnt matter what your religion is, we
L all cry the same”™,
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01D YOU KNOW..

The Mevievi Sufi order was [ounded in 1273 by [ollowers of Meviana
Jefaluddin Rumi after his death. The Mevievi, or JThe Whirling Der-
vishes™, believe in performimg itheir dhike in the form of semn Durisg
the time of Humi (s attested in the Manakib ul Anfin” of Eflakj Dede).
his [ollowers gathered [or musical and _urning” practices. These rin-
als enahled [ollowers (o aim for a state of existence of perfect halinee.
with the body turning on one spot. the right hand 1ifted to ake” from
God and the befd hand lowerad 1o give to the people. Meana himscff
wias a notable musician as well as beine a highly regarded poer arad
writer. The music accompanying the iraditional “whirling” ritual coa-
sists of settings ':!;r pocms from the Masnavi™ and Divan-i-Relie™ o
of Rumi's son's poems

The Mevlevi were a well-establizhed Suli Order in the Omoman Ene-
pire, andd many of the members of the order served inovarious officil
[H.‘n-lﬁil,lru- nr ﬂll; G}liphn[t 1'|'||,' Cenire [l’.rr ﬂ'll; .“ﬁll;\i r;l'\dl.'l‘ was n
Ko, Turkgy,

The Mevlevi order fs=ues an invitation to people of all backgroundz

Cote, come, fiterer yon are,

Wanderer, idolater, worsfiper of fire,

Come even tloughi you Kave brolen your voes 3 Haecamd times,
Come, and come et Jgadn.

Chury fx mof 2 caravan of despale

Participants of the Btanbul Traiving Couvie witwess the
whirling of the follewers of Melvana

Preparing for a diverse society

Morma Kae is Development Oficer at Youth Council [or
Northern Ireland. Her prime [unction is community rela-
tions work, with a particular [ocus on Sequality’. As part of
this work Norma co-ordinates the JEDI equality partnership
in Northern lreland: JEDI stands [or Joined in Equality, Di-
versity and Interdependence. The partnership was [ormed 1o

embed these principles by training, discussion and promot-
ing shared learning in good relations throuch the lead youth
agencies in the region

Participants at the Training Course in Bel[ast were able
to meet with Norma and learn that her own "mixed [aith’
background was a prime motivator [or her workjne in com-
munity relations. She has been doing this work since she
was a teenager and she sees this as a way (o prepare young
people appropriately [or 1ife in a diverse society: prepara-
tion that may have been missing [rom previous generations
growing up in a Northern Ireland dominated by sectari-
anism. Participants were able 1o hear how maore recenily
young people in Belfast were realising that the diversity
of the Catholic and Protestant communities offered more
strengths that e did divisions

Less like ‘Blood rur a vampire’

During one session in the Istanbul Training Course. a
group of participants debated the motion thar “Religion
Makes Development Slower. One response (o this was as
follows:

*1 don't EI]EIlFﬂLlIIE‘.\ statement is true, Most !1-“5;;:"“ Ir_!,' (]
promote the equal and just use of resources. For exam-
ple. i[ a country like mine that has large amoumts of oil,
it shouldn’t use it up like ‘blood to a vampire”, but rather
uses it as a resource [or the benefit of all Religion can help
to ensure good use of resources like this by influencing
economic decisions™,

bt ] I'lll'..'. I!ll.Il W UI'eie _|||-'| L} E({I'Il =||._II |l..:-‘ I|i.||l..l_'|.'|!'I

Gerting Ready To Dialogue.

Training on dialogue has to be one of the most challeng-
inr, bur enjoyable experiences. On the Bel[ast course the
trainers approached the objective by helping participants
taroush this particular section of their training journey
Ly [irstly comparing the concepts of dialogue, communi-
cation and discussion Then lookjng at what [orm dialogue
may take. what purpose it may have; and lastly exploring
how you might prepare for and actually begin dialogue.
The essence of these sessions, made up largely of small



eroup discussions and plenary [eedback, was well summed
up by one of the participants:

"l do not see any need for dialogue to have a defined
purpose, [t is a process-orientated activity”.

In the setting of Northern Ireland, the venue [or the train-
ing this sentiment was very much echoed in a group pres-
entation on the “constraints to dialogue’, One of the group
members, a youth worker [rom Belfast, reflected on his
own experience that there was a continued need to mot-
vate [or dialogue:

“In Belfast the younger generation is now growing up ina
maore stable, calm environment and therefore members of
the different communities do not any longer understand
the importance of maintaining dialogue. For them the job
has already been done, But [or me it is essential for contin-
ued peace [or there to be continued dialogue™

S0, how do we differentiate between ‘dialogue” and other
[orms of communication. such as “discussion” and how do
we motivate and prepare [or dislogue? Some differentia-
tion has already been made in the Section above lookjrg
at the concept of dialogue. however, it is worthwhile 1o
build on this. The training team in Belfast presented ore
approach to this taken [rom David Bohm (n American
horn quantum physicist. who also made significant contri-
butions in the [ields of philosophy and nmm;myrhnlm;}].
Bohm likened discussion to an activity where we throw
our opinions back_and [orth in an atempt o convince
each other of the rightness of a particular point of view,
In this process, the whole view is often [ragmented and
shattered into many pieces This is in sharp contrast to Bo-
hm’s view of Dialogue, which he saw as being somethirg
that moves beyond any one individual’s understanding, 1o
make explicit the implicit and build collective meanirg
and community,

Bohm suggested that there were 4 essential skjll areas thar
needed 1o be weaved together in order to [acilitate genu-
ine dialozue:

#

Suspension of judegement

' Assumptions have to be identified and named

Listening to diverse perspectives

-

Inquiry and refection - this is about learning how to
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ask_questions with the intention of sainine addirional
insight and perspective

During the Training Course in Istanbul. in addition to the
ideas of Bohm. a couple of other practical approaches to di-
alogue were considered. One of them came [rom the group
of writers that produced the "Mapping Dialogue’ docu-
ment, already quoted above in the [irst Section This was
a list of necessary [oundations to support dialogue and was
only briefly covered by the trainers A second [ramework]
[or guiding dialogue came from Leonard Swidler, The Dia-
lozue Decalogue. This latrer ramework is set out as a Kind
of 10 commandments governing the dialogue process and
was presented in detail to the Training participants

Both the Foundations [or Dialogue and the Dialogue
Decalogue are set out in [ull here, and are [ollowed by
deseriptions [rom the TC participants of why dislogue is
needed, what they think the pre-conditions may be. and

their thoushts on the various framework s

Foundations [or Dialogue

Purpose and Principles

“Clarity of purpose is a sweet weapon against confusion”
- as Toke Moeller, a Danish practitioner who specialises
in designing and hosting gatherings [or learning and dia-
lozue. so sueeinetly pur it

Within most if not all of the tools that we are presenting,
but also beyond them. lies an essential principle of elar-
ity of purpose. Before deciding on which tools to make
use of. we need to be erystal clear on our intention for
bringing together a group of people or initiating a proc-
ess of change. Sometimes we may find ourselves having
hﬁ;un something without quite kpowineg why, or [or rea-
sons that are inappropriate or external o the particular
context and the needs of rhe people involved.

Eefare clarifying a purpose. it can be necessary to con-
nect with the need. What is the need that has propelled
us to come together? What do we hope to achieve as we
respond to it? From a genuine need. a clear purpose can
ke derived. It's also important to be clear on whether the
amount of investment of time and attention we are de-
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manding [rom participants is in proportion with the im-
portance to them of meeting this need.

The purpose needs to be attractive, but it should not be in
the [orm of oo specific, structured, and quantifiable goals If
objectives and expectations are too dominant in the roor.
this can deter dialogue and openness Some proponents and
practitioners of dialogue emphasise that it needs to be com-
pletely open-ended and not auached 0 specific oucomes,
but there is still elarity on why the group is together.

Principles are our aspiration of how we would like to ke
together as we pursue our purpose. The principles can ke
used to design and guide the process and the involvement
of participants. Even if we simply come together as an in-
[ormal group [or a conversation of a [ew hours, makjng a
simple set of azreements [or how we wish 1o be toezether
is important. The longer and larger an initiative the more
eritical workjmz through prineiples tozether becomes
Most of the tools here have a set of principles arached
1o them, and this is a significant part of what makgs them
work, Some examples include: “Rotate leadership™ (Circle),
“Aveess the wisdom of the minority™ (Deep Democracy),
“Explore questions that matter™ (World Café) and “Whe-
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Often a convener will share (or co-create) the purpose amxd
principles with participants both before and ar the begin-
ning of an event or process, and where possible allow [or
its evolution during the process with the broader group of
participants. Ideally the group. not just the convener. shoukd
“own” the purpose and principles. Taken as a whole, a clear
purpose together with the principles provides a compass

helping us to navicate and make decisions,

Good Srratestc Questions

The power of a zood question cannot be underestimated.
Good questions are catalytic. They open up the learning
[ield. They stimulate thoughr processes, curiosity, and the
desire to engage with a group. and they are central to what
defines and distinguishes dialogue

Often we arrive with answers and expertise, statements 1o
be discussed. or positions (0 be advocated or necotiated.
But in dialogue, questions are actually in many ways more
powerf{ul than answers Questions pull people toward the
[uture, while answers = while use[ul of course - are of the

Wheve £ this dialogue qoinal
some participants in Belfast are in the dark

past. A question that has meaning to the people involved
can ignite the whole process of learning and change. The
knowledee that people involved are senuinely needed
to bring forth the answers and solutions collaboratively

changes the entire [ield of interaction

Participarion and participams

How serious are we about the people we bring together? So
often we bring people together to listen to experts, ask_a few
'CIU‘-"HE'[‘H!\- :Ill] ITIiTh‘ SOMTEE CoMnirmenis, :II!! Wi 1‘("{"' lll:ll Wwir
have involved them. We may label it a “dialogue”. or a “con-
sultation™ bur actually only a [ew people have been heard,
In contrast, this dialogue work_comes from a deep belief in.
and appreciation of, the intelligence and wisdom that is ae-
cessible to us [rom each person we connect and engage with,
Depending on our purpose, different forms and levels of
participation will be required. Based on our purpose, who
needs to be involved? What do we hope o do and achieve
with them? What will each of them be bringing and what
will they be wanting to gain? Do we really trust that they
each hold an invaluable part of the puzzle we are trying to
solve? How do we best involve and engage them?

Underiying Struciure

There is an underlying rhythm to most processes of change.
Some of the tools and processes we have included here have
iaregrated their own understanding of deep-rooted change
i1 their overall design However [or many of the ools we
reed to design a daily rhythm and an overall work shop [low
paying attention to the underlying architecture that might
best serve our intent



It can help o look, ar a dialogue process as a story. What
is the “beginning”, the “middle” and the “end™ How will
people arrive, elarify their individual and collective inten-
tions, agree on how they want to be together and set out cn
the journey? What will be at the center of their process?
How will they close, note individual and collective com-
mirments and conclusions, and prepare to return o where
they came [rom?

The Faciliraror

The taols, the design, the process, It is easy o let concerns
around these preoceupy us, and yet the most important
tool that any one of us have at our disposal as a [acilitator
is ourselves and our presence. That is not to say that the
others don’t count. It is simply to state that the importance
of the preparation. presence, and state of mind of the [a-
cilitator are often neglected. As 2 convener and host of
groups, the [acilitator influences the space and the group
in visible and invisible ways.

Although much can be planned in advance, a true master
will stay present to what shows up in the moment. For dia-
logue to work, the [acilitator should not be getting caught
up ina predetermined structure and timetable that has 1o
be [ollowed at all cost. The rule of thumbx over-prepared.
under-siructured. speak s to the eriticality of preparation,
coupled with the flexibility to respond crearively as the
process unfolds in real time. This may sound like laissez-
faire. but actually requires great clarity. and the abiliny
to listen to the group and the process. This is where the
value of purpose and principles shows up strongly: A clear
purpose and set of principles that are alive and embod-
ied in the [acilitator will enable him or her to improvice
and respond with [reedom that is rooted in clear diree-
tion. The ability to hold clear and strong the intention and
principles of a gathering or process is directly related 1o
how able the [acilitator is (o be [ully present. Some of the
most successful [acilitators we kpow takg tdme [or a medi-
tative practice, and time 1o wne into an intention 1o serve
the group before stepping into the [acilitator role. To per-
[orm well a facilitator needs to develop humility, but also
courage to go with the [low. I[ the [acilitator has this kind
of confidence and grounded ness, they will also gain more
legitimacy and trust [rom participants. In the last section
of this report, on assessment tools, we go [urther into dif-
[erent qualities a [acilitator may embody.
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Phigvical Spave

Many typical conference-room setups are actually not con-
ducive to dialogue, but we continee to use them out of
habit. We worry more about the agenda. and less about the
set-up of the rooms or halls Meanwhile, the physical space
exerts an invisible but incredibly strong influence and so
we must do more (o prepare a space that will foster rather
than deter dialogue.

The Dialogue Decalogue

The .Dialogue Decalogue”™ was [irst published in the
Journal of Ecumenical Studies in 1983 and was written
by Leonard Swidler. The text below is an edited version of
what first appeared in the Journal

“Dialogue is a conversation on @ common subject between
two or more persons with difJering views the primary pur-
pose of which is for each participant 1o learn [rom the other
so that s/he can change and grow. This very definition of
dialogue embaodies the [irst commandment of dialogue.

In the religious-idecalogical sphere in the past. we came
together o discuss with those differing with us [or ex-
ample. Catholics with Protestanis, either o defear an op-
ponent. or to learn about an opponent so as to deal more
efTectively with her or him. or at best to negotiate with
him or her. If we [aced each other at all. it was in con-
[ontation--sometimes more apenly polemically, some-
times more subtly so. but always with the ultimate goal of
defeating the other, because we were convinced that we

#one had the absolute ruth.
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But dialozue is not debate. In dialogue each partner must
listen to the other as openly and sympatherically as s/he
can in an attempt o understand the other's position as
precisely and, as it were, as much [rom within, as poss-
ble. Such an artitude automatically includes the assumptian
that at any point we micht [ind the partner’s position <o
persuasive that, if we would act with integrity. we woukl
have to change, and change can be disturbing

We are here. of course, speaking of a specific kind of dia-
logue, an interreligious. interideological dialogue. To have
such, it is not sufficient that the dialogue parmers discuss
o religious-idealogical subject. that is. the meaning of life
and how to live aceordingly. Rather, they must come to the
dialogue as persons somchow significantly identified with
a religions or ideological community. If 1 were neither a
Christian nor a Marxist. for example, 1 could not partici-
pate as a partner” in Christian-Marxist dislogue. thoush
I mighr listen in. ask some questions [or informarion. and
makg some helpful comments

It is obvious that interreligious. interideological dialogue
is something new under the sun We could not conceive of
it, let alone do it in the past. How, then, can we effective v
engage in this new thing? The [ollowing are some bas'c
ground rules, or commandmens” of interreligious, in-
terideological dialogue that must be observed if dialogue
is actually to take place. These are not theoretical rules. or
commandments given [rom .on high.” but ones that have
been learned [rom hard experience.

FIEST COMMANDMENT: The primary purpose of dia-
lozue is ro learn. thar is. to chanee and orow in the percep-
tion and understanding of reality. and then to act accord-
ingly. Minimally, the very fact that | learn that my dialogue
parter believes .this™ rather than .that™ proportional y
changes my attitude toward hers and a chanee in my al-
titude is a signiffcant change in me We enter into dialocue
=o that we can learn, change, and grow, not so we can [orce
change on the other. as one hopes to do in debate—-a hope
realized in inverse proportion to the [requency and [eroc-
ity with which debate is entered into. On the other hand.
because indialogue each partner comes with the intention
of learning and changing herself. one’s partner in fact will
also change. Thus the goal of debate, and much maore, is
accomplished [ar more effectively by dialogue,

SECOND COMMANDMENT: Interrelizious, interideo-
lngical dialogue must be a two-sided project—-within each
religious or ideological community and between religious
or ideological communities. Because of the corporate”™ na-
ture of interreligious dialogue, and since the primary goal
of dialogue is that each partner learn and change himsel[,
it is also necessary that each participant enter into dia-
lozue not only with his partner across the [aith line—-the
Lutheran with the Anglican. [or example--but also with
his coreligionists, with his [ellow Lutherans, to share with
them the [ruits of the interreligious dialogue. Only thus can
the whaole community evenrually learn and change, moving
toward an ever more perceptive insight into reality.

THIRD COMMANDMENT. Each participant must come
to the dialogue with complete honesty and sincerity. It
should be made clear in what direction the major and mi-
nor thrusts of the tradition move, what the [uture shifis
might be. and, if necessary. where the participant has dif-
[iculties with her own tradition. No [alse [ronts have any
place in dialogue.

Comversely—each participant must assume a similar com-
plete honesty and sincerity in the other partners. Not only
will the absence of sincerity prevent dialogue [rom hap-
pening but the absence of the assumprion of the parmer's

sincerity will do so as well In brief: no trust, no dialogue.

FOURTH COMMANDMENT: In interreligious, interideo-
logical dialogue we must not compare our ideals with our
partner’s practice, but rather our ideals with our partner’s
ideals, our practice with our partner’s practice.

FIFTH COMMANDMENT: Each participant must de-
[ine himsel[. Only the Jew, for example, can define what
it means to be a Jew. The rest can only describe what it
laok s like [rom the outside. Morcover. because dialogue
is a dynamic medium, as each participant learns, he will
change and hence continually deepen, expand, and modify
his self-definition as a Jew=-being careful 10 remain in
constant dialogue with [ellow Jews Thus it is mandatory
tut each dialogue partner define what it means to be an
authentic member of his own tradition

Conversely—the one interpreted must be able (o recognize
kersel[ in the interpretation. This is the golden rule of in-
terreligious hermeneutics, as has been often reiterated by
tae apostle of interreligious dialogue.” Raimundo Panikkar.



For the sakg of understanding, each dialorue participant
will naturally attempt to express [or herself what she think s
is the meaning of the partner’s statement: the partner must
be able to recognize hersel[ in that expression

SINTH COMMANDMENT: Each participant must come
to the dialogue with no hard-and-[ast assumptions as o
where the points of disagreement are. Rather, each parimer
should not only listen to the other partner with openness
and sympathy but also attempt 1o agree with the dialogue
partner as [ar as is possible while still maintaining integrity
with his own rraditiors where he absolutely can agree no
[urther without violating his own integrity, precisely there
is the real point of disagreement—which maost often turns
out to be different [rom the point of disagreement that was

[alsely assumed ahead of time.

SEVENTH COMMANDMENT: Dialogue can takg place ony
between equals Both must come to learn [rom each other.
Therefore. if. [or example, the Muslim views Hinduism as
inferior. or i[ the Hindu views Islam as inferior, there will
be no dialogue I[ authentic interreligious. interidenlogical
dialogue between Muslims and Hindus is to occur, then
both the Muslim and the Hindu must come mainly to learn
from each other; only then will it be Lequal with equal.” par
cum pari This rule also indicates that there can be no such
thing as a one-way dialogue. For example, Jewish-Chris-
tian discussions begun in the 1960s were mainly only pro-

DID YOU KNOW..

The Talmud is a record of rmblinic diseussions periaining to Jewish
law. ethics. customs, and history.

The Talmud has two companents the Mishnah (e 200 CE) the [is
written compendinm of Judaism’s Oral Laws and the Gemara (o 500
CE) a diseussion of the Mishnal and refated Tanmaitie writings tha
aften venmres o ather subjects and expounds broadly on the Tana-
kh. The terms Fifmud’ and Gemara are ofien u=ed interchaneeably, The
Cremara Bs thie hasis for all sodes of rabhinie lw and s much quoted
in other rabbinic literature. The whole Talmud is also traditionally re-
[erred 1o as Shas. which in Hebrew means the six orders™ of the
Mishpah

The Tanakh is an deronym that identifics the Hebwew Bilile The ac-
roimyin = formed [rom the ioitial Hebeew letters of the Tanakh's three
wradditional subdivision

5 book s of the Forad (nstruction™)
B book s of the Newdim { Prophes™)
11 ook s of the fetweim (Writhings” or Scripiures™)
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leromena 1o inter- religious dialozue, Understandably and
properly, the Jews came to these exchanges only to teach
Christians, although the Christians came mainly to learn
But, if authentic interreligious dialogue between Christians
and Jews is to occur. then the Jews must also come mainly
tor learns only then will it too be par cum pari.

EIGHTH COMMANDMENT: Dialogue can ke place only
on the basis of mutual trust Although interreligions. in-
terideological dialogue must oceur with some kind of cor-
porate” dimension, that is, the participants must be involved
as members of a religious or ideological communniry--for in-
stance. as Marxists or Taoists--it is also [undamentally true
that it iz only persons who ean enter into dialogue. But a
dialogue among persons can be built only on personal trust
Hence it is wise not (o tackle the most difficult problems in
the beginning. but rather to approach [irst those issues most
likely to provide some commuon ground, thereby establish-
ing the basis of human trust. Then gradually, as this personal
trust deepens and expands, the more thorny matrers can be
undertaken Thus as in learning we move [rom the known
to the unkpown, so in dislogue we proeeed [rom commonly
held matters-—-which. given our mutual ignorance resulting
[rom centuries of hostility, will take us quite some time 1o
discover [ully-—-to discuss matters of disagreement

NINTH COMMANDMENT: Persons entering into inter-
religious, interideological dialogue must be at least mini-
mally self-critical of both themselves and their own reli-
gious or ideological traditions. A lack_of such self-criticism
implies that one’s own tradition already has all the correct
answers. Such an attitude makes dialogue not only unnee-
essary, but even impossible. since we enter into dialozue
primarily so we can learn—which obviously is impaossible
i[ our tradition has never made a misstep. if it has all the
right answers. To be sure. in interreligious. interideological
dialorue one must stand within a religious or idealogical
tradition with integrity and conviction, but such integrity
el conviction must include, not exclude, a healthy self-
criticism Without it there can be no dialogue--and, indeed.
no integrity,

TENTH COMMANDMENT: Each participant eventu-
ally must attempt to experience the partner’s religion or
idenlogy Jrom within™ [or a religion or ideology is not
merely something of the head, but also of the spirit. heart,
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and . whole beine,”™ individual and communal. One writer
here speak.s of .passing over™ into another’s religious or
ideological experience and then coming back_enlightened.
broadened, and deepened.

Interreligious. interideclogical dialogue operates in three
areas the practical, where we collaborate to help human-
ity: the depth or .spiritual” dimension where we atempr
o experience the parmers religion or ideology [rom
within™ the cognitive, where we seek_understanding and
truth. Interreligious, interideclogical dialogue also has
three phases In the [irst phase we unlearn misinforma-
tion abour each other and begin to know each other as we
truly are. In phase two we begin to discern values in the
partner’s tradition and wish to appropriate them into our
own tradition. For example. in the Buddhist-Christian dia-
lozue Christians might learn a greater appreciation of the
meditative tradition. and Buddhists might learn a greater
apprecistion of the prophetic, socinl justice tradition—
both values traditionally strongly. though not exclusively.
associated with the other’s community, [ we are seriows,
persistent. and sensitive enough in the dialogue, we mzy
at times enter into phase three. Here we together begin 1o
explore new areas of reality. of meaning, and of truth, of
which neither of us had even been aware before. We are
brought [ace to [ace with this new, as-yet-unkpown-to-us
dimension of reality only because of questions, insights,
probings produced in the dialogue. We may thus dare 10
say that patiently pursued dialogue can become an instra-
ment of new .re-velation.” a [urther un-veiling” of realitv-
-on which we must then act.

There is something radically different abour phase one cn
the one hand and phases two and three on the other. In
the latter we do not simply add on quantitatively anather
Aruth”™ ar value from the partner’s tradition Inseead, as we
assimilate it within our own religious sel[-understanding,
it will proportionately transform our self-understanding
Sinee our dialogue partner will be in a similar position, we
will then be able 1o witness authentically o those elements
of deep value in our own rradition that our partner’s tra-
dition may well be able 1o assimilate with sel[-transform-
ing profit. All this of course will have o be done with
complete integrity on each side. each partner remaining
authentically true to the vital core of his/her own reli-
gious tradition. However. in significant ways that vital core
will be perceived and experienced differently under the
influence of the dialogue, but, if the dislogue is carried
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on with both integrity and openness. the result will be
that, [or example, the Jew will be authentically Jewish and
the Christian will be authentically Christian, not despite
the [act that Judaism and/or Christianity have been pro-
foundly Buddhized.” but because of it And the same is
true of a Judaized and/or Christisnized Buddhism. There
can be no talk of a syncretism here. [or syncretism means
amalgamating various elements of different religions into
some kind of a (con)fused whole without concern [or the
integrity of the religions involved—-which is not the ease
with authentic dialogue”

3. The Practice of Dialogue

In both Training Courses in Belfast and Istanbul. partici-
pants spend time to consider how they micht enter into
dialogue and what might be the pre-conditions or ingre-
dients for any such dinlogue to take place. In the case of
the course in Bel[ast. the practice of dislozue played a
laree part of the course and thus the training teams helped
participants to prepare [or and then to engage in dialogue.
In Istanbul the [ocus was more on working with the par-
ticipants to plan [or dialogue-type activities in terms of
_fmlth wm‘h

With the prerequisites of Bohm, Swidler et al in mind, the
participants in Belfast were invited on Day 4 to a session
[ndly entitled "Village People’. This was not an invitation
to disco. but to a prepared space where participants were
whed o imagine themselves gathering under a large tree
in the centre of a village. Participants could start the dia-
logue in any way that they liked. but the reason given [or
tae dialogue was itsel[ to explore ‘the need for dialogue in



the [rame of [aith-based yourh work) With these instrue-
tions given. the trainers left the space and left the village
people to dialogue

The dialoguing practice lasted for around 45 minutes Of
course, just a beginning in dialogue terms. bur a useful
exercise that elearly illustrated to participants how much
investment was needed in order to make dialogue work,
In the plenary wrap up to the Village People session ore
of the participants noted that “dialogue has to be well in-
[ormed and we didn’t have enough knowledge to make the
dialogue work”. Another described the learning experience
as being so hard “thar | wanted 1o run away™!

Interestingly on both TCs the training teams supported
participants in their preparation for dialogue in youth
work_through vuse of cookine metaphors In Istanbul there
was a session entitled the Inter-Religious Dialogue Ritchen
In this session participants were asked o consider how

they might develop IRD activities in the youth sector. The
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IN THE SALTO ONLINE TOOLBOX FOR TRAINERS:
VILLAGE PEOPLE

Title
Dialogue a la "Dialogue group™ = the village peophe |

Aim (what [or?)
* toexplore, proctice and reflect on one amone many theories related o
Dialogue as pereeiod and suggesied by “Dialogue Group”,

Group (whom [or?)

Fur people whe meed some examples on how the proces of “dialogue”
among people with different and probably controversial views can be
“started”

Material needed

* A nice and cosy roomspace, with enoueh lieht, where all PAX can sit
in a eirele, having enough space to stand. =it or move in the room

* Meditative Music

* Flipehar

Pruration

20 mdn [or the presentatioen of the “dialogue group™ coneept 20 min [or
the preparation n{ the “h:nm-q)hnnr" [or the \lillaq;fr = the inner |1r¢-fur-:-d-
ness! 1-2 hours [or “dialoguing™ = the village people

Deseription

A presentation on the concept of dialogue will include:
* the general background of the concep

* the someees and e parposse

* e il baifidi o Dbosk s and guidelines for dialogoue

After the presentation the PAX will listen (o o meditative musie while the
trainer will read slowly the [ollow ing "lmagine vou are in a village! Each
af yei is an inhabitane of this villaze, Althoueh yoeu all live in the same vil-
lawe you are all different: yvou have different views different jobs, differem
skills, different kpowledee, different preferences and priorities And above
all your faith and how you percelve i is different JUST imagine yoursel]
living in a village. Don't try 1o e someone else. lnmgine there is o iree in
this villsge. Right in the centre of the village 1t is an old ree; People say i
is a wise tree. Every week, all villagers meet at this iree You sit in a eirele
andl talk, abowr wht yioh think_abaour :Iin'rﬂ.-m things, about each other.
about how you do what you do and ow you see ithe benefit of what you
o You do this in order to help people understand you and o anderstand
aothers Bur before yvou go 1o this tree. where you meet all the others you
prepare yoursel [or the dislogue on the way, by saying
1 shall iry 1o speak without judeement in onder (o open the door o
others to lsen to me
* 1 shall gry 1o listen without judgment so | open the door o under-
standing
* 1 shall respect and honour others perspective as it is an essential con-
tribuition enly they can bring in order to undersand the whole view.
s Hw THET W’C'i‘ﬂ.‘ ;l LLLS o Illlpﬂ'f-llﬂ IIIIIII n.n].' U'hfl' - I ll'lﬂ“ Ill-llh'
my sl “unimpeortant”

Afeer this preparaton the participants will be asked o start the =village

fl & = s @ startiong poind they are given o fopic such as = Dialogue inthe

[Fane of interfaith youth work”

Depending on how much time you ean dedicare 1o this session - participans

witl have the opportunity = after o breab and energizer = 1w reflect in the

eroup and share their personal views coneeening this method
www.saltosyouth.net/find-a-to0l/ 702 himl

AND DIALOGUE

+
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provess of doing this involved [irstly identi]yine whar “im-
eredients’ mighe be useful and “tasty” to throw into the
recipe [or IRD. And then secondly 1o think about what “in-
gredients’ might be inappropriate or that would produce
a bad raste,

In the Belfast TC. wrainers ook, participants into the In-
ter-Faith Ritchen This session asked participants (o de-
seribe how such o “kjtchen” might look, bearing in mind
all the essence of creating a safe and conducive space [or
dialogue, as well as whar might be the tools and ingredi-
ents for cooking up dialogue. Participanis were grouped
[or this work_according. broadly speaking. to the compe-
sition of the target group of their own youth work: [aith-
based: non [aith-based: and targets with no single identiry.
In this way participanis were able to describe *kKitchens”
and give “top tips for dialogue preparation” that may ap-
ply to these different target youth wroups In one of the
working groups participants moved beyond the image of
a ‘kitchen” and described their ideal space [or dialogue as
being “the Land of Safe Flace, It sounds amazing! 1 want

to go there now!l”
Ingredients [or Dialogue with youth groups
One of the small groups of participants in Istanbul emerged

[rom their IRD Kitchen o propuse the [ollowing ‘wood®
and ‘bad” ingredients;

Cood fngredients Ingredients o Avoid
An agreed theme Competition
Good preparation Dishonesty

Balance between work & play — Superficial chatting

Challenges and commitment Prejudices

In Belfast. the TC participants grouped around [aith-based
youth work, described the contents and actions within
their Inter-Faith Dialogue Kitchen as follows

¥ Location amnd venue are important. Should be peatral,
but will also vary according to needs and context of
oS

" To identify participants it might be useful to use a
‘search approach’ [irst step is (o zo to the young peo-
ple in their own environment, ie. schools Next invite

El‘:i}ltc'r_'il.'.a} ow bu Suywboil of evYpéctation

all to an external. neotral location; lastly [ollow-up sup-
port work_back_in the communities

As examples, some participants mention the use of
summer camps and a house in the countryside: “impor-
tant o taks _',-muth away [rom their usual environment,
plus important to have stimulating and relaxing envi-
ronment”

I[ resources are limited and an external venue is not
[m:-i.-il:rh-. why sl tr‘l|.I !1n|l|im.; the illll"l’-r:\ti”'l. kjlr!u-n
in a changing venue: a different person amongst the
dialozue group each time will host a meeting in their
houseaparrment

Ensure the environment of the Kilchen is safe. There
should be enough space and [acilities to allow all par-
ticipants to [eel com[ortable and vo allow [or a range
of meeting oprions

Important to have enouch space so that individuals
can reflect

Participants must be able to contribute at their own
pace

The role of a mediator should be as a “gate keeper’

= he/she is the controller of the process

¥ There should be no pressure on the group - individu-

*

als ‘cook] ar their own speed and mortivation

No need to push [or conclusions

Important to consider that not all participants can
contribute equally (lanzuage: communication skjlls
ete), but principle of equity must remain

Participants must exercise their right to contribute or not.
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L What we can do next?
On the last days of both the Training Courses in Belfast
- e . and lstanbul, participants were given time to think about
TnKING AETI ON and discuss what actions they might directly rake as a re-
: | sult of the courses These actions micht include partnerine
each other in projects and networking activities, or relate

to work_that they might engage in directly with the arger
groups of their organisations And [or some participants

the [ollow-up actions centred on [urther sel[-learning and
development in the areas of Faith. Religion and Dialogue.

In terms of lookjng at conerete activities and beginning
the process of planning any such activities, the SALTO
Resource Centres directed participants to the available
support and resources available under the EU programme
for young people. Youth in Action Also. [or those partici-
pants [rom the relevant countries, information was pro-
vided abour a specific component of the EUs EuroMed
Programme. the EuroMed Youth 11 Programme. Thus. it
is worthwhile to consider. or be reminded of what these
programmes are all about.

Youth in Action

Youth in Action is the new EU Programme in the [ield of
youth, which will be implemented [rom 1 January 2007
until 31 December 2013 with a total budger of 885 mil-
lion euros It is the successor of the YOUTH Programme
{2000-2000 ),

The Youth in Action Programme makes an important con-
tribution to the acquisition of competences and is there-
[ore a key instrument in providing young people with op-
portunities for non-formal and informal learning with a
European dimension

The Youth in Action Programme is a programme [or all. Tr
encourages the involvement of young people with [ewer
cpportunities and addresses young people amed between
13 and 30.

QG
—

This Programme is the result of a large consuliation with the
different stakeholders in the youth [ield and is the response
t the evolutions in the youth sector at European level and
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wider (throuch the European Neichbourhood Policy) It
aims ro inspire a sense of Eurapean citizenship among the
youth of Europe and to involve them in constructing the
future of the Community.

In order (o achieve its objectives, the Youth in Aetion Pra-
gramme [oresees [ive operational Actions:

Action I = Youth [or Europe: supporting exchanges and
youth initiatives and encouraging young people’s parrici-
pation in demoeratic life

Action 2 - European Voluntary Service: encournging
young people to takg part in a voluntary activity abroad
that benefits the general public:

Action 3 = Youth in the World: encouraging cooperaticn
with Partner Countries by building network s, promotirg
the exchange of information and assisting with cross-bor-
der activiries:

Action 4 - Youth Support Systems promoting the devel-
opment of exchange, training and information schemes:

Action 5 - European Cooperation in the youth [ield con-
wributing to the development of policy cooperation in the

youth field.
Who can participate?

Programme Couniries

¢ 27 EU Member States

* Parriciparing countries of the EFTA members of the
EEA: Iceland. Liechtenstein and Norway

* Candidate countries [or aceession to the EU Turkey

Neighbouring Partner Countries

* Eastern Europe and Caucasus (EECA)

* South East Europe (SEE)

* Mediterranean Partner Countries (Euro - Med)

Three main kinds of activities supported by Youth in Ae-
tion Programme could be useful in youth work_on Faith.
Religion and Dialogue:

A Youtrh Exchange allows one or more groups of youns
people to host or to be hosted by a group [rom anather coun-
try in order to participate together in a joint programme of
activities Youth Exchanges are aimed [or groups of young
people aged between 13 and 25

European Yoluntary Service (EVS) supports transna-
tional voluntary service of young people. The volunteer
carries out the voluntary activity in a country other than
his/her country of residence. The activity is unpaid. non-
profit makjng and [ull-time during a given period (max. 12
manths). It serves the benefit of the community,

Training and Networking helps in Cooperation and
partnerships building, training measures and exchange of
gomel practice. Those are the key terms [or the develop-
ment of youth organizations. civil society and those in-
valved in youth work,

EuroMed Youth I Programme

The Barcelona Declaration. adopted in 19g5. laid down
the [oundations for the EuroMed Youth Programme and
stressed that “Youth exchanges should be the means 1o pre-
pare [uture generations [or a closer co-operation between
the Euro-Mediterranean partners’. The main purpose of
the Regional EuroMed Youth Programme is o promoie
mobility of young people. non formal education and un-
derstanding between nations

EuroMed Youth 1 (19gg-2001) and EuroMed Youth 11
(2001-2004) were primarily managed by the European
Commission The EuroMed Youth 111 (2005-2008) pro-
gramme has been [ully decentralised to the g Mediterranean
partner countries (Algeria, lsrael, Jordan, Lebanon, Moroe-
co, West Bank and Gaza Strip, Syria. Tunisia and Turkey)
who signed a Financing Agreement with the Commission in
2006, The decenralisation aims 1o adapt the Programme
1w diverse national youth systems and encourage a closer
relationship with the beneficiaries

Objectives of the EuroMed Youth 111 Programme are:
¥ Fostering mutual understanding and imercultural

dialogue among young people within the Euro-Medi-
terranean region



" Promoting young people’s active vitizenship and
sense of solidarity

* Enhancing the contribution of non-governmental
youth organisations to civil society and democracy

* Contributing to the development of youth policy

The programme aims (o promote thematic priorities,
namely:

© Fighit against racism and venopfinkia
Active citizensfip

¥ Gender equaliry

* Minority rights

-

Heritage and enviromment profeciion

EuroMed Youth grants are awanded on the basis of Calls [or
Proposals launched by the different EuroMed Youth Units
(EMYUs). The grants support the [ollowing types of action:

Youth Exchange projects bring together young people
from at least 4 different countries (2 EU member states
and 2 Mediterranean partner countries), providing them
with an opportunity to discuss various themes and learn
about each other’s country, culture and lanruage.

Voluntary Service consists inan unpaid, [ull-time and non-
profit-makjng transnational voluntary activity for the benefit
of the community. It involves young people [rom at least 1 EU
member state and | Mediterranean partner country.

Support Measures also [ollow the 242 [ormula (yourg
people [rom 2 EU member states and 2 Mediterranean
partner countries). Projects involve job-shadowing, con-
tact making seminars. study visits, training courses and
other kinds of seminars

For more information abour YiA and EMY 111 and how
to contact the EMYUs please see the information in the
Comtaet Details in part 4 below,

An example of how a ‘Yourth Exchange initiative may
comtribute to [urthering inter-religious dialogue can be
seen in the box below. This example shows how a group
[rom various environmental youth NGOs worked togeth-
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DECLARING INTENTION = EXAMPLE FROM
YOUTH EXCHANGE “INTERRELIGIOUS DIALOGUE™

Lisbon 2.-.7.20006
Final statement proposal

We, the members of different green yourh organizations, who gathered
[or the Youth Exchange in Lishon in Ju'E}' anoli in order to have an
interfaith and —religiows dialogue, have come w the [ollowing conclu-
stons that we hope shall guide [urther work.in this [ield

We recognise various problems existing in our societies, such as the
laek, of knowledge and various prejudices about different refigions This
may create o lack of colwswon within society and can lead (o intober-
ange, negative prejudices and even violence, Especially, misconceprions
eaused by media and politicians serve 1o [urther hinder communica-
ton between people who e their religion or ek of relliglon o be the
Toesst et ybe wind therefore are intolerand (o others

We are concerned about the problems that may arise within religions
abour fssues relaed to gender and sexual minorities, like questions
about abortion or discrimination against women and  homoesexpals
Als, the rise of religious [undamentalism mixed with politics presents
an obstacks to mutoal understanading and prevents o healihy dialogue
[rom aking place. Therefore. we eall [or religion and siate o be sepa-
rate [roim each other, and [or measunes which servee to lessen the influ-
ence of religion an public life w be inplemented.

We think_ that the best olution o interreligious problems lies fn in-
ferculiural communication between all members of society, Therefone,
we wish to promote a dialogue between different Kinds of religions
all over the workd We [ind the right 10 choose one's religion 1o be the
right of the individual and therefore we do not support any one par-
theutar relighon and/or spirinaality. Also, they shiould nor be thie main
or only source of values

We declare that it 15 possilde to be youne,. ereen and rellgfous at the
same time We encourage [urther exchanges debates and meetings be-
Pweren young people, also with religioos youth groups and sor only with
political ones We are working on [inding and stressing green ideas and
values in religious discmsion

Wi, as the Federation of Young European Greens want (o enhance the

awareness of people and especially of young people on how (o coex-
ist with people [rom different religions backgroumls in our soeicty.

We provide information abour interreligious exchanges on our website,
amd invite our Member Chrganizations to cooperate on this fopic. We
revomimend ol the Green movenients o also work, with religious and
other organisations

er on an exchange programme to see how inter-religious
dialoguing could cut across their main theme. The boxed
text gives the exchange participants [ull ‘declaration’ on
completing their initial activity.
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Project Development

Many of the participants on the Istanbul course were keen
to use the training as a means of idemtifying partners and
as such several activity ideas were proposed [or [uture
cooperation. A brie[ review of these ideas may stimulate
others into similar planning They do not all have explicir
aims that relate to Faith, Relicion and Dialozue, however
all intend 1o imply contributions to intercultural and in-
terfaith dialogue:

Proposal 1 - Network_[or Inter-Religious Dialogue

Involving organisations in the [ollowing countries: Estonia.
Eeypt. France. Jordan, Lebanon, Moroceo, Netherlands,
Syria, Turkey

Objectives

¢ Connect partners

* Build a platform to improve understanding on IRD
between I'Iﬂl'lll!"l‘."q

' Develop young leaders in IRD

Activities:

* Initially activate the network_electronically through
exchanges by e-group

¢ One organisation (o act as huby’

* Create web pages

* Later organise some seminar to bring all together
[ace-to-face to exchange experiences

Proposal 2 - Youth Exchange to explore diversity within
religions

Involving orcanisations in the [ollowing couniries Swe-
den, Azerbaijan, Moldova, France, Ukpaine, Armenia

Objective:

* Explore differences and diversities within religions

* Use vehicle of the “arts’ to illustrate how the diversities
Cco-exisl

Activities

* Focus on meeting in Ukraine, with location in some

kind of relicious venue that will facilitate and encour-
age dialogue

* Exchange participants will work_together on a joint
artistic challenge

Proposal 3 - Youth Exchange to explore living as a Mi-
nority

UK as the [ocus, with organisations [rom 5 other countries

Objective:
* To improve understanding of the challenges [aced by

Minorities

Activities

* Exchange groups from 6 countries will be made up of
hal[ taken [rom the country’s ‘majority” and the other
hal[ from a particular ‘minority’

Proposal 4 - Study Visit re. Migration issues
ltaly + (undefined, but could be Moroceo)

Objective:

* To demonstrate to youth workers/leaders the difficul-
ties that migrants may [ace on trying (o integrate with
4 New community

Activities

* Youth workers/researchers [rom country X (a country
that is the source of migrants to ELL such as Morocca)
visit a recipient country (like ltaly)

* Identify main problems [acing young migrants

' Document the issues in such a way that they can
b used [or awareness raising activities back_in the

SOUTCe country

2. Checklist [or improving dialozue

Dos

* Build up your own confidence to take on the chal-
lenges of Inter-[aith and Inter-religious Dialogue by
learning more about the concepis and the realities of



relirious pracrices in and around Europe

Find out more about what might be going on in your
community in terms of the constraints and opportuni-
ties [or dialogue. Speak_with the representatives of
the different religious institutions, community leaders,
local authorities. schools

* Be clear what the need [or dinlogue is and what might

be the purpose

* Invest resources into preparing [or dialogue Arrange

-

activities with potential dialogue participants so that
they and you are ready [or the process This might
involve training or awareness-raising, such as the “god
in a box” approach, or activities 1o assist individu-

als in exploring their own identities. or to help them
suspend” the tendeney to makg judzements before
entering into dialogue

Ensure access to an environment and venue thar is

conducive to dialogue

Provide a suitable level and style of [acilitation [or the
dialogue participants that support the process rather
than directs it. The [acilitator must be as open and

non-judgemental as all the participants

Be prepared to support any [ollow-up work_thar may
arise [rom a dialozue process

Share any lessons learnt [rom your experience on is-
sues related to Faith, Relizion and Dialogue throueh
all available network s = such as the SALTO Resource
Centres; National Agencies: E-Groups

¢ Secure resources (o assist the dialogue process [rom

your local community, [rom the EU's Youth in Action,
and from other donors

Don'ts

L]

Don't be afraid to [ace up to the challenges presented
by Inter-[aith and Inter-Religious Dialogue in your

COmMmu ity

FAITH,

A1 | RELIGION
AND DIALOGUE

* Don't rush into [orcing a dialogue process withour be-
ing well informed on the subjects. the context. and the
needs of any potential participants

* Don't "go it alone’ - the very nature of dialoguing
lends itsel[ well to the development of partnerships o
support the process

* Don't give up!

3. The *End-piece’ Be[ore the References

During both the Training Courses in Belfast and Istanbul.
the metaphor of “taking a journey” to illustrate the process
of exploring and participating in Inter-Faith or Inter-Reli-
wicus Dialogue was commonly used. There were two par-
teular uses of the metaphor thar will remain in my (the
rapporteur’s) mind for a long time 1o come..

The Corrymeela expericnce

The Corrymeela Community operates a residential Centre
in a village on the beautiful coastline north of Belfast in
Morthern Ireland. Amongst other things the Centre has a
mission to
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ine on the experience saw that it mirrored the challenres
of engaging in dialogue:

“We traveled around Istanbul using all kinds of transport.
This was quite a hassle as every individual on the streets
of the city seems o be most concerned about their indi-
vidual journey and objective of that journey, and not ar all
concerned about the journeys of others, even though those
‘others’ were perpetually crossing their path”™ We need to

......

think more about this journey processes and how we can
better understand the journeys of others

-

Be in positive relationship with people regardless of }.
class, religious opinion or political conviction =
* Create safe spaces where people of diverse back-
grounds can come and meet each other, where there
is an atmosphere of trust and acceptance and where
differences can be acknowledeed. explored and ac-
'Dt"p{t?d

Work_to realize a society whose priorities are jus-
tiee, mutual respect, the participation of all. concern
for the vulnerable and the stranger. stewardship of
resources, and care [or creation

As an approach 1o help the saf] and volumeers of the
Centre achieve their mission. one of the Social Workers
explained that it was a bit like taking a journey throush
someone else’s life. “What we do at Corrymeela is simple.
We are walkjng along with people™. And by walking side
by side. the Community members are able to [irst come 1o
terms with their own identities and secondly be prepared
to enter into a meanineful dialozue with others

The Istanbul experience

Anyone that kpows modern day stanbul kpows thar i is an
incredibly exciring, bustling ciry. and rthat to [ind your way
around the city it is necessary to navigate congested road-
ways, taxis driven by Formula One drivers. packed trams
a dizzying array of Water-buses and [erries. and cars obey-
ing hishway rules that only apply in Istanbul (ie. nonel).
Thus it was not surprising that [or the participants of the
Istanbul TC, moving around the city in order 1o undertakg

site visits generated many stories. One participant reflect-



4. Contact details: references: where 1o [ind
more information

Organisations and their web sites

Alevilih Bekrasilih Researchi Sive

A portal run by an Alevi association in Turkey that offers
many English language papers and information about the
Alevi sect

herpe! /wwwaley ibekraslore

Tfe Corrymeels Centre

For more about the innovative support to dialogue and
reconciliation at the Corrymeela Centre in Northern lre-
lamel see:

WWW.LOITY meela org

The Council of Europe's Cultural Cooperation/Youthi

For the period 2000-2008 priorities are aimed at youth
promaoting intercultural dialogue, inter-religious co-op-
eration and respect [or cultural difference. For more in-
formation about these priorities and the related even:s
and [inancing opportunities visit the web pages at.

huepe S wwwieoeint/ vefculural co-operation youth

Democraeic Diafogue

An independent think_tank_operating in Belfast, Northern
Ireland. which produces regular reports on issues related
to producing a peaceful. inclusive and [air society.

wwwidemocraticdinlogueorg

The Dialogue Group

You can learn more about David Bohm and his approaches
to dialogue by reading the articles and training resources
available from the Dialogue Group at wwwihedialogue-

crouponlinecom

Diatage Lab

Is a European organization by and [or young people who
want to contribute construetively to just and peaceful soci-
eties. The organization is non-governmental and politically
independent. Tt publishes a regular newsletter and runs
a number of training activities, seminars. and working
eroups on dialogue issues

wwwiialogue-laborg
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Furopean Commisvion’s Yourli Porial

Offers you information, news and discussions - all abour
Europe and relevant to young people - and details about
the Youth in Action Programme.

www.europiewint/youth

EuroMed Yourli 1] Programme
EuroMed Youth 11T Programme and the EMY Units con-
tact details can be found at:

www.ert romedyvout hnet

InrerChange

"We help to give birth to and sustain communities of prac-
tice, network s and partnerships that can [unction as living
organizations or systems Our means include process de-
sign and process hosting using a larege range of social tech-
nologies, large-scale conversations and group processes to
enmble the emergence of the collective intelligence neces-
sary to create change and wise action”. This is an organisa-
tion and site run by Tokg Moeller, who is also quoted in
Lyn Hartley’s book_in the Bibliography.

hitepe/ Sinterchangedk,

Lulamic Studies Centre, [xtanbul
Established by the Turkish Religious Foundatio in order

to conduct academic research especially in the areas of
Islamic Srudies and Middle Eastern Affairs. (Web pages are
only in Turkish, but you can navigate to English language
and Arabic texts),

www.isamoretr

Kimze Yok Mu, Awociation for Sofidaivy & A, fstanbud,
Tirrhey

Humanirarian relief organization, founded by believers of
the Islamie faith in the aftermath of the 1909 earthquakg
in Turkey. but offering assistance on a needs rather than
[aith basis

wwwhkjmseyokmuorgr

Fhe Mandala Project
A poud website to [ind training resources using and ex-
Elaining ‘mandalas” is

wwwithemandalaprojectong

Fhie Foundation of Universal Lovers of Meviana Kumi
Funs a web site for anyone interested to find out more
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about Sufism, Mevlani Rumi, and the Whirline Dervishes,
and i you happen to be visiting Istanbul, you can [ind our
[rom this site where 1o see public performances of the
modern day Dervishes

wwwawhirlingdervishistanbuleom

The Norelf East Religious Learning Resources Centre
Amongst other things, this Centre has developed and [a-
cilitated learning on different religions within youth com-
munities by using the "God in a Box" ool
wwwresourcescentreonlinecoul,

MESOUTCE CETITeTESOLI e e SCe T lrl“ll.l.‘i'-”ll;\_

SALTO Revowree Centres

All methods and activities run by the trainers du~-
ing this course can be [ound in the Toolbox ai
wiwwsalto-youl huet/[ind -a-rool

Some inspiration on the background of the sessions can
be found at

wwwsalio=yout et/ faithdialog veresources

SALTO Cultweal Diversity Resource Centre re-
sponds to the needs of the users of the European Youth
il'l. A’C'l i{)ll III'III'_;r.i!I“II:II." El'l. {I“il‘T i Ejr\tr\'itir |r3iﬂil'|.l,:| al'l'l
resources about Culural Diversity. Over the last year we
have been concentrating on Communication. with a semi-
nar on effective and sensirive intercultural communica-
tion, leading into this Faith & Dislogue training course
We hope to take these issues [urther in the European vear
of Intercultural Dialogue 2008,

wwwsalto=vouth net, diversiry

SALTO Eastern Europe and Caucasus was [ormed in
Oectober 2003 by European Commission It continues work,
on the basis of EC decision to support the cooperaticn
within the Youth in Action Programme with Neighbou--
ing Partner Countries [rom Eastern Europe and Cancasus
Rewion: Armenia, Azerbaijan, Belarus, Georgia, Moldova,
Russia and Ukraine.

wwwsalto-vouthaet'eeca

Here you can [ind some photos [rom the [nter-religious
Dialogue TC in Istanbul

wwwsilio-youthner/ |RDphotos

SALTO EuroMed Resource Centre aims 1o enhance
the cooperation between the both sides of Mediterranean

Sea. For this reason, we organize several activities to [oster
the cooperation between National Agencies and EuroMed
Youth Units Moreover, [or the European year on Intercul-
tural Dialogue 2008, we provide training courses [ocusing
on this topic. You can [ind more information on line

WA .'\.!lr“ ".I"illtllrll'l U ||I1l‘l'|

Unived Religions fnirfarive

United Religions Initiative (UR) was [ounded in 2000 by
an extraordinary global community committed to promot-
i]'l.l; FII]III'IH:I;.. (id‘“}' iI'II'I'I'r:I{II'I '["(HIIII.’J_.“ iIIII :Il'lti %] '!""L'lil'IL"
religiously motivated violence. Today the URI includes
thousands of members in over 65 countries representing
more that 100 religions, spiritual expressions, and indig-
enous traditions

WIWWLITLOME

Wikipedia
The online. open source and [ree-to-use encyclopedia that
has many interesting entries relating to Faith, Relizion and
Dialogue.

hitpe/ fenw iki|1-|-i|i.|::ar|_;

Thie Yourfi Council of Nortfiern freland

tie Youth Council seeks to champion the well-being,
rights and participation of young people by: supporting the
development of effective youth policies and quality youth
work, practice: and [acilitating meanineful collaboration
ketween youth organisations and all sectors with responsi-
Eility [or young people

}Irp WWWYCTILOME
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